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ABRAZO PROSPECTIVE RESOURCE PARENT TRAINING

Date PFP Training Began:  ______________________

· Sections J, K and L Must Be Read and Questions Answered The Prospective Resource Parent(S).
· CFAI-Applicant Assessment must be completed online

Resource Parent Name:  ______________________________________________________

Resource Parent Name:  ______________________________________________________

This section must be completed by an Abrazo Representative.
Circle Answer:
Y
N
The applicants reviewed the material in Sections J, K and L, and completed the questions.

Y
N
The CFAI-Applicant online assessment was completed by the applicants and received by Abrazo. 

Y
N
Applicant understood the lessons and material and will be able to use this information in dealing with the 
resource children who will be in their care.  If not, explain:  

Y
N
The prospective resource parent requires additional training in a specific area.  Specify area and why:
Y
N
Did the prospective resource parents require assistance by a family member or friend to study and complete 

the training material?  If so, who and why: (language barrier, etc.)
Abrazo Representative: 
_____________________________________________________________________
______________________
Signature






Print Name



Date Training Completed
CFAI-APPLICANT

Instructions for the Resource Parent / Caregiver Applicant

As part of your application process, you have been asked to complete several assessments within the Casey Resource Family Assessments suite of tools.  These are free web-based tools which you can complete wherever you have an internet connection.  The CFAI-Applicant assessment is the final online assessment to complete.

Please be sure to:

· Complete it in one sitting (if you walk away or pause for too long, it will time out on you)

· Use the “Previous” and “Next” buttons on the bottom of each page to go back and forth between pages

· Complete the assessments individually, separate from your partner

· Answer all questions honestly and to the best of your ability

To take the assessments go to:  www.resourcefamilyassessments.org
1) Click on the “Take Assessment” tab at the top of the page.

2) Select the “CAFAI-Applicant Assessment”

3) Select “Begin Assessment” to complete this assignment online. Allow yourself at least 20 – 30 minutes to complete this final assessment.

4) When requested, enter the following information exactly as written:

Case ID: ____________________________________________________________

Worker’s Email Address: __john@abrazoffa.net__________________________
Note: You can also enter your own email address to get a copy of the survey results.
Agency Name:  _________Abrazo FFA___________________________________

Applicant’s First & Last Name: _________________________________________

Applicant’s Date of Birth (DOB):   _ _ / _ _ / _ _ _ _

This final online assessment must be completed and submitted prior to your final training session.  The Abrazo representative must have the results / report before you can be considered as completing your Prospective Resource Parent Training. 

Your honest responses are appreciated.  All documents and information are treated with confidentiality.  If you have any questions, please contact Dr. John Lott (559) 228-9800.  
Thank You! 
Chapter 1. Introduction to Communication Skills The Communication Process, Warning Flags, and Goals 
Introduction   Good communication is a very, very important part of good resource parenting. Effective communication between parent and child is necessary for the following reasons:  The relationships between people are strengthened or weakened depending on the communication which takes place between them. Good communication helps people grow together; poor communication enables people to grow apart. Effective communication by parents will enable youth to express problems and difficulties in a responsible manner. If the parent can help a youngster to "talk" about problems, they will reduce the chances that the child will "act out" the problems with undesirable behaviors. Good communication skills and patterns are necessary if parents are to put into practice the concepts of Reality Therapy or other helping skills. Several important ideas will be discussed. You will learn that communication that addresses a child's thoughts, feelings, and needs involves a six step process. You will learn exactly how the youth will indicate feelings of discomfort and how to really listen. You will learn about the goals a listener can achieve through effective communication.
Communication: What is Going on Here?  The term "communication" comes from the Latin word "communicate" which means to impart or share - literally to make common. Communication implies the process whereby we impart, pass along, or transmit signals or messages which reveal our thoughts, needs, and feelings. Communication also implies a two-way process involving a sender and a receiver; an initiator and a responder.  For our purposes, I want to explore the specific type of communication that occurs when a sender/initiator has a "problem" or feels some degree of discomfort and needs a receiver to really listen and help. Before looking at specific communication skills, it is necessary to carefully consider the "process of communication" so that you know what is really at work here.  When a person confronts a situation that is threatening or causes a problem and generates a sense of discomfort, that individual experiences thoughts, feelings, and needs.  Most people do not clearly express their thoughts, feelings, and needs. They don't always send us clear messages to let us know what is going on inside of them.
The thoughts, feelings, and needs bottled-up inside the person are "energized" and want to get out. The sender really wants us to know what he is experiencing even though he is sometimes reluctant to send a clear signal.  The sender is caught in a bind. He is experiencing thoughts, feelings, and needs. He is hesitant to communicate them directly; but his thoughts, feelings, and needs are full of energy that seek discharge. He wants us to know what he thinks, feels, and needs. What is a person to do in a predicament like this?  He runs his thoughts, feelings, and needs through an "internal coding machine." Rather than changing the T/F/N's into dots and dashes like Morse Code, the sender codes his T/F/N's into a form of "coded" or "veiled" messages. He then sends you, the listener, the veiled, coded message.   The coded message serves two purposes:
· The person doesn't have to fully or clearly communicate what is going on inside.
· The person reduces some internal energy by allowing some of the bottled-up T/F/N's to get outside, although the "real" message is coded or veiled.
For Example:  A resource daughter wants her resource father to take her to the roller skating rink on Saturday evening.  She has:
· Thoughts - Maybe he won't let me go; he looks so tired. But I want to go.
· Feelings: Uncertainty; Apprehension.
· Needs: I've been working hard all week and I'd like to enjoy myself at the skating rink.
The daughter is unsure about how the parent will receive this idea. Perhaps she is a bit timid. Rather than effectively communicating her needs, she runs her T/F/N's through her internal coding machine, and sends her father a veiled, coded message.  She says: "What are you doing Saturday evening?"   She has taken the first three steps in the communication process:  Step 1: She has become aware of some discomfort and experiences thoughts, feelings, and needs.  Step 2: Rather than making her T/F/N's known, she has constructed a coded message.
Step 3: She has spoken the veiled message to her father.  Now the ball is in the parent's court, so to speak. He has heard the daughter's somewhat confusing veiled message. What does he have to do to be an effective responder?  Step 4: The parent has two responsibilities here:
He listens and hears his daughter's words, the words of the veiled message. He puts this veiled message through his "de-coding machine" by asking, "What is my daughter really trying to communicate?"   Step 5: The father attempts to understand what his daughter is trying to communicate.   As clearly as possible, he tries to identify.   What she is thinking?   What she is feeling?   What does she need?   Step 6: The responder (father) sends a message back to the sender (daughter) which says:  / am listening and trying to understand the thoughts, feelings, and needs which you are sending me in the form of a veiled message. I'm not sure if this is accurate but I think there is a real message that you are trying to get across to me.  Obviously, he will not use these exact words. We will discuss other responses a listener can use in greater detail in another chapter. For the time being, I would like you to keep in mind:  When people are confronted with situations that cause discomfort, they experience thoughts, feelings, and needs.  People often translate these thoughts, feelings, and needs into veiled or coded messages. People send their veiled message to another person, hoping that the listener will take the time and energy to understand the "real message" or the energized T/F/N's trapped inside the sender.  The listener hears the veiled message and knows that things are not always what they seem to be. Real thoughts, feelings, and needs are being veiled by the coded message. The listener must listen to the veiled message and de-code it. The listener may understand the real message being passed along if he asks and answers these questions:  What is the speaker thinking?   What is the speaker feeling?   What needs is the speaker expressing?   The listener acknowledges his understanding of the real message by sending a "feedback" response which says, "I am trying to hear the real message and the bottled-up T/F/N's you are trying to communicate." He checks to see if he understands the real message being sent.
Helping Through Listening: Warning Flags and Goals   You have many conversations with people each day. You have short conversations, long conversations, deep conversations, and superficial conversations. You talk to your neighbors, the waitress, the gas station attendant, your spouse and children, your physician, and on and on.   Considering that you have so many conversations with so many people in so many different situations, how do you know when someone is sending a veiled message and trying to get across to you that he is experiencing important thoughts, feelings, and needs? Do you have to listen for the thoughts, feelings, and needs in every conversation you have? Mercy No!
Some conversations are merely:   Polite: "Well, Hello Molly. I haven't seen you for weeks. How are Bill and the kids?"   Functional: "Did the plumber fix the shower today?     Social conventions: Good day. Nice weather we've been having lately, eh?"    To listen for the T/F/N's in these situations would be, well…people might just consider you a bit odd. So, how do you know when to buckle down and listen, understand, de-code, and respond? The "speakers" will tell you when they have important things on their mind and want you to listen and hear them.  How, you ask, will the speaker tell me?        Good Question!  The speaker will tell you by hoisting up one of three warning flags, a bit like a verbal semaphore system. When you hear of these three warning signals, you may tell yourself that something is at work here. I want to listen and understand. Don't feel obligated to "listen" (as described in the previous section) if you don't hear one of these three warning flags. Listening when the sender doesn't need or want you to will only frustrate the sender.
The Three Warning Flags     The expression of a strong negative, or positive, statement. A strong negative statement may sound something like this:   I hate school.    But I don't want to go to the store.   I thought you were my friend.    None of the kids at school like me.   I don't know what to do. I'm so mixed up.   I feel like I'm being torn apart.      When you hear a strong negative statement, you will realize its a veiled message and you need to get out the old code book and understand what is really going on inside this person.   The second warning flag may be a little harder to recognize. I call it the "whacky" message. The whacky message is a veiled message that seems "off the wall." It seems to come out of nowhere. It is out of context with the rest of what's been said during the conversation. The whacky message seems to come out of the blue. You were not expecting it. But when you hear it, you are alerted that the speaker is sending a veiled message indicating that something important is going on inside.   Let me illustrate a whacky message. Last week, my thirteen-year-old son and I were doing the dishes. He was drying, and I was washing. (I always seem to get the short end of the stick when it comes to doing dishes). While we were a-washing and a-drying, we were talking sports...just a natural, pleasant, and normal conversation between a father and thirteen-year-old son. It moved along something like this:
"Do you think Hank Aaron is better than Babe Ruth?" (We decided that there is only one Hank Aaron and only one Babe Ruth).
"Do you think it's more interesting to watch football or basketball on TV?" (We decided football was more exciting, except for the last two minutes of the NBA game).    "Who was the best player in the National Hockey League?" (We didn't know, it was a hard question).
"Is New York or Philadelphia the better city to visit?" (We decided we enjoyed both cities, each in different ways). This was a pleasant conversation between a father and son. Then, suddenly, and out of the clear blue, he asked me:   "Dad, what did you think of girls when you were my age" (I just about dropped my Lemon-fresh JOY into the dishwater!)   His question was a whacky message. He didn't really want to know my thoughts about young ladies in 1951, he had some thoughts, feelings, and needs of his own and was sending a veiled message which said:
"Dad, I have a few things on my mind about girls. I want to talk about them."   I responded in what I considered to be a helpful way, and he continued to talk. In the end we had a good conversation with both father and son deeply involved. For such a conversation to occur, I had to understand that there was a real message behind the whacky veiled message that my son sent me.   The third warning flag is the easiest to identify. It is the direct approach. The direct approach is used when the speaker is aware that he is experiencing discomfort and directly asks you to listen.   Example:    "Mom, I've got a lot on my mind. Do you have a minute?"   "I have a few things to get off my chest."    "I need your undivided attention. “I have some things I want to talk about"    In summary, when you hear one of these three warning flags, you know:  The speaker is experiencing discomfort.    Thoughts, feelings, and needs are being bottled-up.     The speaker is trying to get these feelings, thoughts, and needs across to you.   It is now time for you to listen, decode, and understand what the speaker is trying to communicate.
Goals for the Listener   So far, we have established:    When people feel discomfort, they send veiled messages via the warning flag system.  When you hear one of the three warning flags, you know it is time to listen.  What are your goals as the listener/responder? What do you want to have happen because of your responses to the speaker's veiled messages?    Your responses to the veiled messages should enable the speaker to:    Unveil or unblock the expression of thoughts, feelings, and needs.   Continue talking; you do not want to interrupt or cut off the speaker.
Be aware that you are trying to understand and accept his T/F/N's (You may not necessarily agree with what is being said, but you can accept that this is what the speaker thinks, feels, or needs at this moment). Recognize that you are not judging or blaming him for having these thoughts, feelings, and needs. Be better able to understand and manage his or her, own situation.
Review Questions: Chapter 1.
1.   Thoughts, feelings, and needs occur when a person is having a ____________________ or experiencing ____________________.

2.   When a resource child tells you about a problem, she may have ____________________, ____________________ and ____________________  that she is not putting into words.
3.   Young people often "veil" what they really want to say by sending a ____________________ message.
4.  There are ____________________ steps in the communication process.  The parent must first ____________________ and ______________ the sender's words. Then he ____________________ the coded message and tries to ____________________ the sender's thoughts, feelings, and needs. Finally, he feeds back the de-coded message.

A speaker will tell you that he or she is experiencing discomfort and wants you to really listen and hear them by sending one of ____________________.
The three warning flags are:  ____________________, ____________________ and ____________________.
You want your responses to enable the speaker to:  Keep on ____________________.  Know that you ____________________.  Although you may not ____________________ with what he is saying, you are going to ____________________ him to speak his mind freely and openly.
Chapter 2. Communication: Traditional Responses
Why What You've Done May Not Get the Effect You Want
This Chapter will review listener goals and discuss some ineffective ways to respond to a speaker who is trying to discharge bottled-up thoughts, feelings, and needs. These less than effective responses are also the traditional responses we automatically use in daily conversation. This Chapter will illustrate why our traditional responses, which are fine for everyday conversation, can be detrimental to the communication process when another person is trying to deal with a problem or express their discomfort.
Goals for the Listener: So far, we have established:   People send veiled messages via the warning flag    system when they feel discomfort. You know it is time to listen when you hear one of   the three warning flags.   What are your goals as the listener/responder? What do you want to have happen because of your responses to the speaker's veiled messages? Your responses to the veiled messages should enable the speaker to:   Unveil or unblock the expression of thoughts, feelings, and needs.  Continue talking; you do not want to interrupt or   cut off the speaker.
Be aware that you are trying to understand and accept his T/F/N's (You may not necessarily agree with what is being said, but you can accept that this is what the speaker thinks, feels, or needs at this moment). Recognize that you are not judging or blaming him for having these thoughts, feelings, and needs. Be better able to understand and manage his or her own situation.   Key Point: You want your responses to enable the speaker to:   continue talking, know that you care, and   converse openly and freely even if disagreements occur.
How are You Going to Accomplish all This?    The goal of this self-instructional series is to offer you the skills needed to become an effective listener. The next step for learning these skills is to examine the positive and negative effects of one's traditional methods of communicating.  
Some Less-Than-Effective Behaviors    This section explores some traditional ways people respond to a sender's veiled messages. From my perspective, these traditional responses are not bad or wrong, they simply are not very effective when a sender has indicated he is experiencing discomfort. A responder who is trying to help a sender unblock T/F/N's, wants the sender to feel free to continue the conversation. He wants to encourage the sender to continue talking. The traditional responses tend to shut down the sender. They tend to block and stop the flow of the sender's real message.    Traditional (and less effective) Responses    Probing Questions: Questions that try to expose the speaker's ultimate problem or motivation are considered digging and probing. Some probing questions are:   Why are you sad?   Well, what are your reasons for not going?   Why would you feel that way about it?
Giving Advice or Solutions: Statements telling the speaker what to do to solve his problems is giving advice. Some examples of these statements are:    I would give him a piece of my mind.    Take a nap, you'll feel better.    Hang it up. It's not worth the effort.
Positive Reinforcement: Trying to make the speaker feel better by looking at the positives before he is ready to see them is giving premature reinforcement. Some positive reinforcement statements are:   Don't worry, I think you're beautiful.   You're a good ball player.
· I don't care what the teacher says, I think you're a ball of fire.   
Me Too-ism: Statements made by the speaker to shift the focus away from the speaker. Some examples of Me Too-ism are:   Are you having trouble with him? So am I.     I don't like it either. I think...  I had trouble with math too, when I was your age. In fact, I remember one time.
Ought's and Should's: Statements made by the listener telling the speaker how they ought to feel or think. Some examples of these statements are:   You shouldn't feel that way about your mom.   You ought to try and work it out with him. >     You should study more, and you wouldn't have to worry about your grades.
Logical/rational Arguments: Statements showing the speaker where his thinking or logic is wrong. Some examples of logical/rational arguments are:   That's not too smart. Everyone knows he doesn't    mean what he says.   That doesn't make sense. You're not thinking clearly. You should have known that wouldn't work.
Analyzing the Speaker: Statements made by the listener to tell the speaker why he feels the way he does. The listener will also seek explanations or reasons for the behavior. Some examples of these statements are:   You're just jealous of her.   You've just been working too hard lately.  Maybe you're getting sick. There is a virus going around.
Two Points to Consider About Traditional Responses:    Millions of people have used these responses millions of times when they were genuinely trying to help or listen to a sender. I am not criticizing the intention to help the other person. However, you can see that these responses are less than effective. They tend to block and cut off the flow of communication.
These responses block communication when the other person has sent one of the three warning signals. The traditional responses do not block communication during regular conversations when the sender is indicating he has no problem. However, when the sender puts up a warning flag or sends a veiled message which says, "I have boxed up T/F/N's," the traditional responses will stop or severely retard the expression of the sender's real message.
Let's look at the effect these traditional responses have on the sender. Remember, we've made an assumption when the sender displays a warning flag:   The sender is experiencing discomfort.    T/F/N's are bottled up inside the sender.    The speaker is upset. He is trying to deal with energized and emotionally charged material. The sender may not be thinking too clearly.
Don't expect the speaker to be very clear and coherent, especially at the beginning of the conversation. He has alot of thoughts going through his head which may not make much sense to you, but these thoughts are important to him and he may not be able to clearly articulate them. Your job as a listener or responder is to help the sender express his thoughts, feelings, and needs.
How Do the Traditional Responses Reduce the Flow of Communication?    The flow of communication is often interrupted or blocked using traditional responses. The reasons for the reduced flow of communication may be because traditional responses:   Imply blame or judgement. The sender can easily misinterpret your response and may cause him to believe that you think he is bad or dumb. Example: Listener: Why did you do that? Sender's interpretation: Gosh, you're dumb. Anyone in their right mind would never had done anything like that.   Raise the sender's defenses. The sender may interpret your response as being an attack on him. Listener: You shouldn't feel that way. Sender's interpretation: He must use precious energy to explain his feelings. He ends up justifying his position.  Shift the focus to the responder's thoughts, feelings, and needs. Traditional responses take the spotlight away from the sender who needs someone to listen and focus on him. Listener: / had the same problem last year and I... Sender's interpretation: He feels the listener will monopolize the conversation and force him to listen to other problems instead of fully expressing his own message.   Imply that the responder is not taking the sender's problem seriously. Traditional responses usually display ineffective communication. Picture yourself as Johnny who just made two errors in the last inning of the Little League Championship game. These errors caused the other team to win. Johnny feels like the scum of the earth and thinks that he let his team down. He believes he is responsible, all by himself, for losing the game. Johnny: I'm a jerk. I'm never going to play baseball again. Dad: You're just upset now. You'll feel better tomorrow. Dad's reassurance just didn't wash. He didn't express an understanding of his son's thoughts and feelings of pain and humiliation. Dad could have been more effective if he had used a statement such as, "/ understand you're hurt, and I take you and your feelings seriously."   Offer solutions. The sender is not always ready to receive solutions even if they seem to be excellent choices. Don't be in a hurry to get the speaker off the hook by offering solutions prematurely. Often, if the speaker can continue talking, he can solve his own problem. Give the speaker time to struggle, explore, and discover. Speaker: / believe that the solutions to my problem lie within me. If someone can help me by being an effective listener, I will find my own solutions.   Redirect the conversation. Sometimes traditional responses turn the speaker away from the real problem. The sender gets redirected and thus the flow of communication is restricted. Sender: Gee, / don't know just what I'm going to do about school. I just don't understand what the teacher is talking about. Listener: Why don't you study harder? I don't think you take your studies seriously. Sender: Well...ah...gee...I don't know...but.ah...I do study...Before you quit reading from pure frustration, I want to answer two questions you may have: "an I ever use these traditional responses? Are the traditional responses always ineffective?" Answers: Yes, you may use them whenever you wish but they do carry a high-risk factor that may end the conversation. No, they are not always ineffective.
Here are some clues to help you assess if you are an effective listener.   If the person continues to talk, don't worry. The flow has not been stopped. The goal of the person to express his feelings is being accomplished. If the speaker stops or gets defensive, you know that more effective skills are required of you.The following are examples of responses made by the sender which may indicate defensiveness:  Yeah, but...Well, I don't know...But...Maybe...! guess you might be right...I do not...but I think...When a person sends a warning signal, he is energized. Emotional energy is high. Rational or coping energy is low. As you respond effectively, emotional energy is discharged, the feeling energy level moved down the scale. As emotional energy is discharged, rational or coping energy increases. Thus, the more the person releases thoughts, feelings, and needs and their emotional energy is lowered, the more the rational/coping abilities are increased.
At the beginning of a conversation, when the emotional energy is high, the traditional responses will block the flow of communication. Later in the conversation, when things have calmed down a bit and the sender's rational/coping mechanisms have been strengthened, the traditional responses will not block the flow. In fact, they may even become highly effective.

Review Questions: Chapter 2.                          

Here are several examples of traditional responses. Fill in the blanks to identify the type of traditional responses the example represents. The first one is done for you.
· Boy, do I know what you mean. I had a teacher once who.
___Me Too-ism_______ 
· Don't worry. It will all work out for the best, you'll see.
____________________
· You shouldn't get so upset over these little things.
____________________ 
· Why are you letting her get away with that?
____________________
· Come on, think about what you are saying. You're not making any sense.
____________________
· Go in and talk to that teacher first thing tomorrow morning. I'm sure if you explain it to her...  _________________
· You're so sensitive about your mother. You over react whenever anyone says anything about her. ________________
Fill in the blanks:

Traditional responses tend to ____________________ and ____________________ the flow of communication. They may imply ____________________ or they may take the ____________________ away from the sender who needs someone to listen and focus on him. They may lead the sender to believe that you do ____________________ take his problem ____________________.  Traditional responses offer ____________________ before the sender is ready to hear them. Traditional responses ____________________ the flow of communication away from what the speaker really wants and needs to discuss.

Chapter 3. Communication: Effective Responding Skills
Now that you've waded through the sections on the communication process, the warning flags, the responder's goals and the less effective responding behaviors, you're more than ready to learn about effective listening and responding skills. Remember, your primary purpose as a listener is to: comprehend the sidetracked or veiled messages, understand the real message the sender is imparting, and keep the communication flow moving so the sender can share his thoughts, feelings, and needs.
Effective Communication Responses    Silence: Silence can imply that you are listening. When you, the listener, are not talking or interrupting, the sender can continue.  Invitation to Continue: An invitation to continue implies that the listener is following the conversation and wants the sender to continue. An invitation to the sender might sound like this:  That sounds interesting, tell me more. Oh wow, tell me about it Clarification: Most people, when pouring out charged or energized material, tend to generalize and not be very specific. It is tempting for the listener to assume he knows exactly what the sender is trying to express.   Example:   Sender: I'm burned up at my caseworker, y'know? Responder: Yeah, I know what you mean.  The only thing wrong here is that the responder does not know or fully understand what the sender is really trying to express. The responder may have an idea of the sender's thoughts, feelings, and needs, but he doesn't know for sure.   A clarifier might be very effective here, such as:  Sender: I'm burned up at my caseworker, y'know?  Responder: I'm not sure exactly what you mean. Help me understand.  Sender: I'm all mixed up about what to do.   Responder: / don't understand how you're mixed up. Help me get a better picture of what's going on.   Sender: He is just so fussy and.    Responder: I'm not sure how you mean that. Run it by me again.  Clarifiers will help the sender to go further and fully explain the problem to the receiver. Energized thoughts and feelings will be discharged as part of the clarifying process.   Paraphrase: Paraphrasing occurs when you take the veiled message (the speaker's words) and feed it back to the sender in your own words.   Sender: / wish I could get this backlog of homework caught up. Looking at all those piles on my desk is really getting me down.
Responder: You're not too happy seeing all the homework you need to complete. Sender: / don't know which dress to wear - my white one with the black belt or my blue one with the stripes.  Responder: You're not sure which dress to choose.   I know it may sound rather stilted or fake when you read these examples of paraphrasing off the written page, however, when the sender is feeling discomfort and has sent up warning flags, the paraphrasing doesn't sound stupid to him. Remember, the effective responses are most helpful to the sender when he has given you one of those three warning signals.  Summarization: A summary is helpful for both parties to understand the conversation. It gives feedback after the sender has continued to talk for some time. It helps pull together the thoughts and feelings already expressed by the speaker. The summary helps the listener if he is lost or confused by what the sender is trying to say.
Examples:   "Okay, let me see if I understand all your concerns. You are starting a new job and aren't sure what to expect. You're pretty hopeful but you've got a little doubt in your mind and it keeps nagging at you. Wait a minute. I am confused. I'm not sure what is going on. You would really like to date this guy, but you're not sure he's your type. Besides you don't know if he wants to go out with you. But then there's another guy who wants to go out with you for sure, but...run that by me again."   Listening: This is the most effective response. It has been called many things including: Reflective Listening; Responding with Empathy; and Active Listening. What ever name you choose, the most effective listening response embodies the following characteristic: The listener attempts to put into words the sender's real message or comprehend the thoughts, feelings, and needs behind the veiled, coded message delivered by the sender.   After you hear the speaker's words, decode the veiled message, and have some understanding of the thoughts, feelings, and needs which are being imparted, you simply feed back your understanding to the sender. You summarize the sender's main thoughts, feelings, and needs in your own words.   Let's go back to the Little League baseball player we met in a previous chapter:   Johnny:  I'm a jerk, I'm never going to play baseball again.   Dad's possible responses: You’re feeling far down right now, aren't you?   You're upset about the game.  You're really dissatisfied with the way you played, and you feel like you never want to go to the baseball field again.   All these responses indicate that Dad was listening to Johnny. The responses show he is trying to get behind the veiled message to understand Johnny's thoughts, feelings, and needs. Dad's responses to Johnny also communicated that those thoughts and feelings were okay. Johnny felt down and dejected for now and Dad could accept those feelings as real.  Maybe Dad was tempted to remind Johnny that he made a fantastic catch in the third inning, and that his hit in the fourth inning drove in three runs. However, these realistic ideas will have to come later in the conversation, after Johnny can express his discomfort. Later, he will be ready and able to hear his Dad's point of view.  The most effective response a listener can make is one which identifies the sender's thoughts and feelings during a period of discomfort. The form or structure of that listening response can take many shapes and sizes.
Example:   "You're really burned. When he says one thing and does another, you feel disappointed. You feel dejected when the team loses. It's like you are powerless...like you aren't getting anywhere."The idea is to reflect back to the speaker what you hear him trying to communicate through his veiled message.  The listening process involves: Hearing the sender's words. Decoding (What is the speaker really trying to impart?) Understanding the thoughts, feelings, and needs of the speaker. Returning the speaker's thoughts, feelings, and needs to him in your own words through a feedback response. You will accomplish the listener goal of helping the speaker by using effective responding skills. The speaker will feel more acceptable to:   Express his thoughts, feelings, and needs; Believe the listener accepts and cares for him; Not feel judged or blamed by the listener; Understand and manage his situations and possibly find his own solutions.
In Summary   When you hear one of the three warning signals:  A strong negative statement, A whacky message, or   A direct approach.
It is time to:  Encourage the sender to continue communication.  Give an invitation to talk.   Paraphrase.  Summarize.  Clarify statements which are unclear.   Respond to the speaker's real thoughts, feelings, and needs by putting them into your own words and sending them back to the speaker.   It is also time not to:  Interrupt.  Ask probing questions.   Send Me-too's.   Tell ought/should's.   Jump to conclusions.   Give advice.  Try to make the sender feel better too quickly.
A Quick Glance at Nonverbal Communication     People don't "not" communicate. That's what my Uncle Charlie said. He liked to sit in a corner and watch everything that was going on in the room. Although Uncle Charlie usually said very little, he always had a pretty good idea of what people were thinking and feeling. You might say Uncle Charlie had an eye for nonverbal communication.   Uncle Charlie was right. We don't "not" communicate. In fact, we are constantly communicating by the way we screw up our faces, walk tall and straight, slouch in a chair, smile, or scowl. These acts are part of nonverbal communication. They are the ways we get our thoughts, feelings, and needs across through actions and not words.   Nonverbal communication can be a big help to a listener who is trying to decode a sender's veiled message. You can more fully understand the sender's message if you watch the nonverbal messages in addition to his words.   The following is a checklist of common nonverbal cues:   The sender's facial expression.  The muscular-skeletal system (how the sender positions and uses his body aka body language).   Grooming and clothing.
Is the sender nonverbally canceling the words he is saying? One of the more interesting conversations I've ever had was with a youth who kept telling me how much he loved his mother, how happy he was, and how he wouldn't change his parents for the world. The entire time he was talking, he was also unconsciously shaking his head "no". It was dramatic. By shaking his head slowly from one side to the other, he was canceling or negating his verbal statements.
Is the sender saying one thing but acting out another? I call this behavior sending double messages. It reminds me of a session I had with a mother and son. The mother was saying, "You make me so mad!" But at the same time, she was directing this message toward her son, she was also giving him a coy little smile. If I were that son, I wouldn't know which of these two messages were genuine, the verbal reprimand or the nonverbal sign of approval. For the listener/observer the question is: Are the spoken words and the nonverbal messages congruent; or is there a discrepancy?  How is the sender saying the spoken words? Again, is how the person speaking congruent with what is being said?
So much for observing the sender. Nonverbal messages are also an important form of active communication for the listener/responder. You can communicate your concern for and understanding of the sender by the way you act as well as by the effective verbal responses used.
The following checklist will help you to strengthen your nonverbal attending skills:
· Maintain good eye contact. Don't stare at the speaker, but keep your eyes turned comfortably in his direction. Some people have problems maintaining such eye contact. They find it very uncomfortable to look the speaker in the eye. If you have such problems, look squarely at the speaker's nose, forehead, or ear - anywhere within three to five inches of the eyes. When you maintain eye contact, the speaker knows he has your attention.
· Remove barricades. Desks, chairs, newspapers, knitting, and so on get in the way. You want to communicate (by your actions as well as your words) that the speaker has your full and undivided attention.
· Face the person who is speaking. Don't turn your chair away from the speaker to look out the window or at your feet or the ceiling. He needs your nonverbal attention. Perhaps you could lean forward a bit to indicate your interest in what the speaker is saying. An occasional nod of your head gives a nonverbal signal to the sender that you are with him and following what he is saying.
· Try to look comfortable. Is your body rigid or comfortably loose; do you look relaxed? Positioning your body so that you look comfortable and open to what is being shared, communicates that you are interested and accepting. Body language is very important.
· Maintain a comfortable distance. Not too close and not too far. The distance of about two to three feet is generally considered acceptable for discussion.
Be aware that your behavior is a true test of your efforts to understand the sender's message. If your actions are not congruent with your words, you may lose credibility in the sender's eyes. However, if you nonverbally express respect for and interest in the sender, you create an environment for effective communication.

Review Questions: Chapter 3.                 

Fill in the blanks with the appropriate effective responding skill.
· To ____________________ is to feedback in your own words the speaker's veiled message. ____________________ is the effective responding skill to use when you want to make sure you clearly understand the speaker's message.  
· An ____________________ is used when you want to speaker to know you are with him and want him to continue.  
· ____________________ allows the speaker to continue talking without being interrupted.  
· An effective listener uses ____________________ to give feedback after the speaker has gone on for some time or when the listener has gotten lost or confused and wants to make sure he understands what the speaker is trying to say. 
· When a sender indicates he is experiencing discomfort, the most effective response a listener can make is one which ____________________ the sender's thoughts and feelings.  
· Nonverbal communication involves getting one's thoughts, feelings, and needs across to another through one's   ____________________.

List three nonverbal cues that can help you, as the listener, to more fully understand the speaker's message:
1. ________________________________________
2. ________________________________________
3. ________________________________________
____________________  messages can also help you to communicate to the sender your concern and understanding.
List three nonverbal actions to improve communication.
1. ________________________________________
2. ________________________________________
3. ________________________________________
Chapter 4. Communication Skills
Effectively Expressing Your Thoughts, Feelings, and Needs
There are three basic styles or stances of communication. Each require different skills.   Listening or Responding: This stance is used when the other person has a problem or is experiencing discomfort. You already know that when another person sends you one of three warning flags, that person is experiencing a problem. You are called upon to respond by listening, clarifying, paraphrasing, summarizing, etc.   No Problem Condition: In this situation, no one (neither the other person nor yourself) is feeling pressure or discomfort. There is no build-up of unexpressed thoughts, feelings, and needs. This stance is "normal" conversation. Questions are asked; advice is given; logic is questioned. The Traditional Responses do not block this kind of communication.  No problem condition communication is going on when you talk to your resource daughter about her roller skating, her records, or what her friend in Des Moines is doing for a living these days. It occurs when you and your son discuss his favorite movie, or when you explain how to carefully weed the garden so that he doesn't accidentally pull up the new pepper plants. The energy which might indicate that anyone feels discomfort is missing in these conversations. No specific skills are indicated.   Speaking or Initiating: Please note that this stance is the opposite of "listening or responding" to another person's problem. In the speaking stance you have the problem; you are experiencing discomfort. You have the thoughts, feelings, and needs energy build-up, and you want the other person to hear and understand you.
What situations require the speaking stance? Situations in which you are experiencing anger, sadness, joy, frustration, a sense that you are being taken advantage of or gypped, etc. Situations in which you would like another person to change his or her behavior such as:   Your son hasn't returned the book he borrowed last week, and you want it back.   Your daughter promised to clean her room by Tuesday, and it is now Thursday. You want the room cleaned.   The kids are playing the stereo very, very loud. You want the volume turned down.   
There are big differences between the listening/ responding stance and the speaking/initiating stance.   Listener   Reflective.   Passive.  Helper. Focus is on the other person's discomfort.  Seeking a solution which solves the other person's problems.  Concern for the other person's thoughts, feelings, and needs.
Speaker Expressive.  Active.  You want to be helped.  Focus is on your discomfort.  Seeking a solution which solves your problem.  Concern with your thoughts, feelings, and needs.   Thus, we want to develop some skills which help you to effectively impart, share, get across, and make known your thoughts, feelings, and needs. Before we get to the skills themselves, we need to define goals. What criteria will you use to judge whether your message has been successful?   Many people "tell off' other people each day. Is "telling off' someone really an effective way of communicating your thoughts, feelings, and needs? I don't think that it is. Following are three criteria I use to judge the effectiveness of expresser/speaker messages. For a truly effective message, all three criteria must be met.   1. An effective message must be communicated in a manner which enables the other person to hear your real message. You want the listener to be able to clearly understand what you are thinking, feeling, and needing. You want to get your message across in a way which keeps the other person open to what you are saying. Remember, you want to be heard.   Example: Suppose you and your son are watching a ball game on TV. He puts his feet up on your new wood (not Formica) coffee table. This causes you discomfort. He might accidentally scratch the table. If that happened, your wife would be very upset. You want him to move his feet off the table. You might say, "Gee Bob, those are great Mike's. Where did you get them?" He says, "They are nice, aren't they? Mary and I got them on sale at Field and Track. It was a real good buy. His feet remain on the table. Effective Message? No. Bob didn't even come close to understanding your message. "Gilding the Lily" doesn't always make for an effective message.  2. An effective message is one which does not damage the other person's self-esteem. You want to effectively get your message across and have your needs met. But you do not want to do so at the other person's expense - by causing him to feel dumb or like a jerk. Remember your daughter who hasn't cleaned her room yet? You could blast her in front of the whole family. You could tell her that an ape could have finished cleaning the room on time, or that her brother is more reliable than she is. You could tell her that if the room isn't clean by 4 o'clock she will be in big, big trouble. She might get the room clean by 4 o'clock, but she will have been put down and humiliated. That is not the goal of an effective message.  3. An effective message is one that does not damage the relationship between you and the other person. An effective message reduces the psychological distance between you and the other person. You want the other person to hear you. You do not want to create a huge rift between you.
Again, let's go back to the daughter you blasted in front of the whole family. Let's change the script and assume that she's a pretty secure girl, and that your tirade did not damage her self-esteem. If you had given her the chance she might have told you how several unexpected complications kept her from getting the job done. She believes that St. Michael and all the hosts of Heaven could in no way have completed cleaning that room by the time you expected it to be done. Her self-esteem may be intact, but her relationship with you has suffered damage. She feels distant and far away from you. She thinks that you are an insensitive parent. Maybe the room will be clean by 4 o'clock, and maybe her self-esteem is not damaged. But the relationship between you and your daughter has become unnecessarily tense.
Remember:        All three criteria must be met for your message to be effective   Ineffective messages: Don't get the job done. The other person doesn't understand the point you are trying to make or the intensity of your thoughts, feelings, and needs.  Implicitly communicate messages about the other person which you don't mean such as: You are dumb and stupid. You are bad and wrong.
Principles for Communicating Effective Messages Honesty: Be true to yourself. Take your thoughts, feelings, and needs seriously and state them openly. You have the right, as a human being, to think, feel, and need. Your thoughts, feelings, and needs are legitimate, so make them known effectively.     Congruency: Match what you think, feel, and need on the inside with what you say and do on the outside. Don't send veiled messages. Try to be transparent, like a pane of glass, so that the other person can really see what is going on inside of you.  Responsibility: Be answerable and accountable for your "own" thoughts, feelings, and needs. You have the right to your thoughts, feelings, and needs. They are yours. Own them. Do not place responsibility on the other person for what you think, feel, or believe.   Non-blameful: Do not belittle, put down, or humiliate the other person for the way you think and feel or for what you need. The idea is to state your thoughts, feelings, and needs clearly and don't make the other person feel inadequate.  Non-judgmental: You want the other person to hear you and not feel judged by you. I find it very difficult to hear someone's message if that person is implicitly or explicitly telling me that I am dumb or stupid or wrong or bad. My ears turn off his message. The more blame and judgment I sense is being directed at me; the less I hear.   Effective Expresser Messages This section discusses the specific skills you will need if you are to effectively state your thoughts, feelings, and needs.   You are going to take responsibility for communicating your own energies, right? You also realize that the other person may not agree with you, or that they may see the situation differently. That's OK. Your purpose or goal is to clearly get your point of view across and to not judge or blame the other person for what he thinks, feels, or needs. He may have a different point of view, but that's what makes the world go around.
Six Steps to Effective Expresser Messages To make my explanation easy to understand, I have chosen a common situation to illustrate the development of each of the six steps.   Let's suppose that you have a 14-year-old son who has a nifty ten-speed bike. He keeps the bike in the garage. The garage is left unlocked because the garage door is broken. You have purchased a heavy-duty bike lock and chain. If he keeps the bike locked, no one is going to remove that bike from its spot in the garage. But he doesn't always lock the bike. It is much to easy to just jump off the bike and dash into the house.   This has not been a problem for you until recently. There have been a series of incidents in your neighborhood involving the theft of bikes. You have already alerted your son to the dangers of leaving his bike unlocked. Then one night after your son had been briefed about the neighborhood bike thefts, you pull into the garage, and sure enough, there is the unlocked ten-speed.
You realize this has gone far enough. You could go into the house to rant and rave or you could motivate bike locking by inducing guilt. Or you could make some vague, veiled comment in passing. You don't want to destroy your son's self-esteem. You don't want to ruin the relationship between you and your son, but you do want to see some action. It is now time to use an effective expresser message.  What do you say to your son?   Step One: The first step in sending an effective expresser message is to be behaviorally specific. The other person must know exactly what is causing your problems. Vague generalities must be avoided. One method to avoid generalities is to picture in your mind the problem behavior and tell the other person exactly what you see or hear.   In this situation, a description of the specific behavior might sound something like this:  'Tarry, when I drove in the garage tonight, I noticed that your bike was unlocked." The statement is behaviorally specific. Larry clearly understands it. Leaving the bike unlocked is clearly the act that is causing you discomfort.  A general, non-specific and less effective statement might be something like: "Well, I see that you didn't do what I told you to do again" or "When are you ever going to start taking responsibility for your property?"  You must be as specific as possible when you initiate expresser messages such as:  "Sally, you said the room would be clean by Tuesday, and it isn't dean yet" or 'When you borrow my book and don't return it..."
Thus, the first step to an effective expresser message is to: Let the other person know, in terms of specific behavior, what is causing your discomfort, and avoid generalities by telling the other person exactly what you see or hear.  Step Two: Show the other person the tangible, concrete results or effects of the behavior which is causing you discomfort. The cause and effect relationship should be made clear and concrete as possible for the other person.   Effects/results might be: Things that you and the other person can see, hear, touch, smell, or taste. Your thoughts. These are a bit more difficult to express clearly than something that is literally tangible. Things anchored in the present, the here and now, or things that may take place in the future because of the specific behavior. Examples:  When you don't put the ice cream back into the freezer, it melts. Everyone in the room can see and touch the mess on the tabletop and hear the soft drip of melted ice cream as it hits the floor. When you smile at me, I think its a sign that you like me. My thought is the direct result of your smile. If you run into the street without looking carefully in both directions, you might get hit by a car. This is something that could happen in the future.
The goal of Step Two is to make clear to the other person that there are important effects and consequences that are the result of his specific behavior. What are the consequences of the unlocked bike in the garage?   The bike may be stolen.   Larry could not ride the bike to school, to the pool, or to soccer practice. He might have to walk.   Larry might start asking his mother or father to drive him to all the places he now gets to by riding his bike.   An expresser message incorporating the first two steps might be something like this: "Larry, when I drove into the garage tonight, I noticed that your bike was unlocked. You know it really could be stolen, and you wouldn't have it to ride to school, the pool, or to practice. It would be gone. What's more, I'm thinking that if you didn't have the bike, you might start asking your mom or me to drive you to all those places."
These statements tell Larry: Exactly what is bothering me, and What / see as the possible consequences of that behavior.  Step Three: Express to the other person your feelings, generated by the results or consequences of the behavior. It is now time to let the other person know about your feelings and emotions, but in a special manner. Do not focus the expression of your feelings on either the person or the behavior. Relate your feelings to the effects, the results, and the consequences of that behavior. Behavior, to Results... to... Your feelings.  You are letting the other person see that your feelings are generated by the consequences of his behavior, not the behavior itself. You are not upset about the bicycle being unlocked, per se. You would be upset if the bike were stolen and Larry started asking you to play taxi (a possible consequence of his behavior). You are not sad if your child crosses the street; but you would be sad if the child was injured. Again, your emotions are generated by the consequences or the possible consequences of the behavior.  This distinction is important. You want to convey that you are not upset with the person or even with their behavior. The consequences of the behavior cause you discomfort. By making this distinction, you do not imply that the other person is bad or wrong or stupid or dumb.   Many people have problems with Step Three. They find it difficult to identify and name the feelings that they are experiencing. Some people can only identify feelings when they are mad, glad, happy, or sad. Practice getting in touch with your emotional self. Feeling frustrated, unfaired against, gypped, lonely, afraid, worried, concerned, loved, alive, puzzled, edgy, helpless, weak, trapped, unsure, furious, threatened, exhausted, torn, relaxed, strong, proud, excited, disappointed, resentful, self-conscious, and many other emotions are parts of our existence.  Back to Larry and the bike. What would I feel if the bike were stolen, and Larry started asking me or his mother to drive him everywhere he used to go on his bike? I would feel annoyed and unfaired against. I would add to my previous statement: "If that happened, I would be annoyed and feel more than a bit unfaired against."   Step Four: Make a positive statement about the other person and/or the situation. Although you are experiencing energized negative feelings, you must have some positive thoughts or feelings about the other person or the situation. By stating something positive, you help the other person become more willing to hear your message. Also, no matter how careful you are in making sure that you talk about specific behaviors, tangible consequences, and your own feelings, the chance remains that the other person will become a bit defensive. Few people like to be confronted.   Example: Mother to son: "When you go out four nights a week, we don't spend much time together and I feel lonely. I like spending time with you and I enjoy having the family together."   Notice the impact of that positive statement? A positive statement concerning the situation with Larry, me, and the bike might be: "You're a responsible fellow. You take care of your belongings. I know you'd be unhappy if your bike got ripped off."   Step Five: Make a brief statement of what you would like to see done and describe the good feelings you'd have if it were accomplished. Give the other person the opportunity to help you out, and let them know in advance, the positive reaction they could expect if your needs in this area were met.   Examples: Instead of yelling at the youth who has spent his allowance on cigarettes, you could send an expresser message like this: "Bill when you spend all of your money on cigarettes, you don't have enough money to go skating. Then you come and ask me for money. I feel a bit taken advantage of and unfaired against. I know that you smoke, and you also like to go skating. I have no problem with either smoking or skating.  I'd really appreciate it if you could manage your allowance so that you would have money for both. If you want extra money, I can arrange for you to earn it by doing additional chores around the house, but managing money is your job."  In the case of Larry, the following statement could be added: "/ would feel much more comfortable about the whole situation if you would figure out a way to keep your bike locked in the garage."   Step Six: (Optional) Sometimes five steps are sufficient. After you put forth your message, the other person may look at you and say and one of the following:   "Gee, / never knew you felt that way about it."  "Okay, Dad."   "Swell, we'll start tomorrow."
However, sometimes your message, no matter how carefully constructed, will raise the other person's energy, and you may hear a defensive response such as:  Yea, but...Well, I just...Gee Whiz, You're really on my case.    Don't worry. You have skills to help the other person lower his emotional temperature by listening, clarifying, and other effective responding skills. When you hear a defensive response you must listen or clarify. The defensiveness will decrease if you show the other person that you are trying to understand his point of view. After listening and reducing his energy level, send your expresser message again. You may have to do these two or three times, but the effort is worth it. You're helping the other person to hear the message that you need him to understand.
Summary   Good communication is necessary for good parenting. Effective parents must use communication skills if they are to successfully listen and hear the real meanings behind young people's veiled messages. The effective parent must also be able to express his own thoughts, feelings, and needs without damaging the relationship between parent and child.

Review Questions: Chapter 4.                                                
1.   What are the three basic styles or stances of communication?

1. _________________________

2. _________________________

3. _________________________

 2.   Situations in which you are experiencing strong feelings or discomfort, and situations in which you could like another person to change his or her behavior require the ____________________ stance.

3. List three differences between the listener and the speaker stance.
Listener  

1. _________________________

2. _________________________

3. _________________________

Speaker 

1. _________________________

2. _________________________

3. _________________________

  4. What are the three criteria which must be met for a truly effective message?
1. ______________________________
2. ______________________________
3. ______________________________
 5. List five principles for communicating effective messages.
1. _______________________________
2. _______________________________
3. _______________________________
4. _______________________________
5. _______________________________
List the six steps for achieving an effective expresser message: 

Step 1:________________________________________________________

Step 2:________________________________________________________

Step 3:_______________________________________________________

Step 4:________________________________________________________

Step 5:________________________________________________________

Step 6:_________________________________________________________

SECTION K
Chapter 5. Discipline   Defining Discipline, Discipline Versus Punishment, Parental Attitudes
 What is discipline?     Issues and matters relating to discipline affect every child in resource care, every resource parent, every caseworker, and every agency administrator. Appropriate and acceptable discipline practices are frequently the basis for misunderstandings and concern. Effective discipline practices are founded in three concepts:
All children need discipline if they are to become satisfied and productive adults. Behavioral limits and a degree of order are necessary for children if they are to grow into adults who can function in a job or manage a home.
Effective discipline grows out of patience, understanding, and effective communication skills. Methods and skills for effective discipline practices are grounded in the basic principles of helping and communicating. Theories such as Reality Therapy and effective communication skills provide a framework and are the guides which direct resource parents when they are confronted with discipline problems in the home.
The main source of discipline is growing up in a family where one is loved and learns to love in return, and where one learns one is a person of value and worth and has others confirm this sense of personal worthiness. Many of the children served by the agency have not yet learned discipline, because the birth family was not able to teach love or provide the setting for the development of self worth.
The task facing resource parents is to provide an environment for the development of affection, personal worth, and self-esteem.
Discipline Defined   The word discipline comes from the Latin root "discere", which means to learn or to comprehend. Discipline is training that develops self-control, character, orderliness, or efficiency. Discipline is teaching. Through discipline, the resource parent will teach responsible behavior. Through discipline, the child will learn behaviors that will assist him in developing into a responsible adult. Disciples, having the same root as discipline, are those who are taught by and learned from a teacher. The resource parent who is a disciplinarian is really a teacher, a guide, and a counselor who helps the child learn.
Discipline vs. Punishment.   They are not the same. I want to clarify one issue from the outset. Discipline is not the same as punishment. All too often, parents and professionals use the words interchangeably, as if they had the same definitions. Let's not confuse these terms.
Discipline comes from the Latin "discere" which means to learn. Punishment is derived from the Latin "punire" which means penalty, to "pay for", and give pain. Punire implies the threat or use of power. The definition of punishment is to inflict a penalty on a wrongdoer; to handle roughly, injure or hurt; to subject to loss of freedom or money or to physical pain for wrong doing. As you can plainly see, there is quite a difference between teaching and learning (discipline) and inflicting pain (punishment).
Discipline and Punishment: The Differences   Some good parents believe that they must punish occasionally. On the other hand, other parents find that they can successfully manage children without ever having to punish. Whether punishment will be used is largely determined by how parents themselves were raised by their parents. If you were occasionally punished by your parents, chances are that you believe that punishment is necessary and will use it in similar situations. If you were kept in line by positive guidance alone, you are apt to find that you operate in the same manner with your children. The choice to punish or not to punish is a highly individual one based on your personal history and past experiences. Where do you stand on this issue?   Punishing a child does not necessarily mean the child will be well behaved or obey the parents. We have all seen children who have been spanked or punished in various ways, and yet they continue to misbehave. Punishment has not been proven to be an effective method for changing negative behavior to positive, responsible behavior. Witness the recidivism rate of those punished by fines or imprisonment. Punishment is not an effective agent for changing a child's behavior. Punishment is never the main ingredient in effective discipline. It simply does network. However, punishment may be effective from time to time as an additional reminder. Having a child pay for the window he broke is an effective reminder to not throw the baseball near the house.
The best amount of punishment is the least amount of punishment. Parents can gauge the effectiveness of a punishment by assessing the child's reaction to it. If the child becomes defiant or the behavior gets worse, obviously the punishment is not effective, and another means of discipline is needed. If the child's heart is broken, the punishment is too strong. If the child becomes resentful, too much parental power was involved in the punishment and other methods of discipline should be considered if the parent/child relationship is to develop on a positive track. Parents who frequently resort to punishment need help in developing more effective methods of teaching children. The threat of parental power is not the most effective means to encourage the development of responsible behavior in children. The parent who constantly resorts to punishment is limiting parental effectiveness.
I want to again review the basic difference between discipline and punishment. Discipline implies a process of teaching and learning; punishment implies use of power to make the youth "own up" for wrong doing.
Why is Punishment Ineffective?   Punishment is an ineffective tool for substantially and permanently changing a child's behavior. To understand why, we must first stand back for a moment and look at the children who are placed in resource care. Most have not had the opportunity to grow up in a family where they are loved and learn to love in return. Most have not had the opportunity to learn that they are genuine people of worth and value or to have their worth confirmed by other family members. Most have not been effectively disciplined or taught to meet their needs in a realistic and responsible manner.   What has life provided for children who are placed in resource care?  Loss and Hurt: All the young people placed with the agency have been removed from their birth families. They have been taken away from friends, neighborhoods, family and their usual ways of living. Thus uprooted, they have been placed with "strangers," in a new school and community, where they have no friends. They may even be placed in a distant area of the state, in a "foreign territory." This uprooting is almost always traumatic and causes the youth psychological pain and damage. Separation and loss cause pain, resentment, hurt, and anger.   Faulty Instruction: These children have not been taught to meet their needs in an appropriate, realistic manner. Perhaps the child who is placed in your home was taught that it is okay to steal from parents as long as they don't get caught. Another child may have been taught to pout and cry to get her own way. Another, out of fear for his physical safety, may have learned to smile and never disagree with parents. Another child may have been taught that the only respect he will get is that which he gains with his fist. Still another child has learned that adults and parents can never be trusted, they build you up only to cut you down.   I could go on and on. Children come into your home bringing with them "strange" beliefs learned through painful and hurtful experiences. For the most part, since they do not know who you are or what you are like as people or parents, they assume you will be like the families they have known before and that their experiences with you will be no less painful.   Low Self-Esteem: Because of the many losses they have suffered and because of the faulty teaching they have received, many of the children who come to you have poor self-esteem. They don't feel secure in themselves or in the world in which they live. Nagging doubts exist about their importance as people. Many feels that they are unloved and that no one will actually care or show real concern for them. Many of the children feel unworthy - as if their love and caring for you and others simply doesn't count. These children often have feelings of guilt and worthlessness. How would you feel if you had received the message that you were bad, a trouble maker in the family, that you weren't wanted anymore and had to go away, that you had to go into a resource home?  Physical and Psychological Danger: All of the   children who come into resource care have experienced physical and/or psychological abuse. They have received hurt and pain at the hands of their adult caregivers. They have been damaged by those who should have protected and cared for them. The effects of this abuse - the hurt, pain, resentment, and anger -runs deep. It is there, and you can see it in action. Have you sometimes wondered why a resource child reacts so strongly when you threaten him or her with power-laden punishment? Wouldn't you also react strongly if you had learned early in life that you had to protect yourself from attack and abuse? Can abused children be expected to react otherwise?   In summary, many children who live in resource homes have received physical and psychological pain and damage at the hands of their family or caregivers. Your job as resource parents is to provide a family setting which effectively teaches children that they are loved, that they are people of worth and value, and that they can meet their needs through realistic, responsible behavior.
Discipline: Parental Attitudes   How a parent disciplines a child is a highly individualized choice. No two parents discipline (or teach) in the same manner. However, one can identify many general attitudes held by parents who are successful disciplinarians. They are listed here:
Genuine Care and Concern for the Youth: This is the basic prerequisite for effective discipline. If you like the child and enjoy his or her company, effective discipline comes much more easily than if you merely tolerate the youth. If a genuine and positive relationship is established between parent and child, discipline (the teaching and learning process) will be a natural part of the relationship.
Teaching without Blame or Put Downs: One sign of a good teacher is that he or she does not belittle or depreciate the students. Coed discipline is good teaching, and children learn best when they feel worthy and valued by the instructor. Think back to your school days and identify the teacher that you respected and admired. Chances are that the teacher showed you personal respect and built his or her instruction on your sense of self-worth. Good and effective discipline does the same.
Parental Self-assurance: Disciplining based on personal guilt and uncertainty is not helpful. The effective disciplinarian acknowledges and acts on his or her sense of self-worth and value. Unfortunately, some parents discipline or punish children as a means of feeling powerful and superior. Some parents discipline children in a style that reflects their own shortcomings or feelings of guilt. This type of discipline can only be ineffective as it is based on inappropriate parental needs rather then focused on helping children meet their needs through responsible behavior.
Honesty: An honest parent (and a good disciplinarian) will confront unsatisfactory behavior in an open and timely fashion. A weak disciplinarian will overlook inappropriate behavior and allow feelings of anger to build up. After a period, the parent "blows up" inappropriately at some minor act committed by the child. The effective parent will manage problems as they occur and will not allow issues and problems to accumulate. Solve small problems as they occur, and they will not grow into huge issues that seem to have no solution.
Firm but Friendly: An effective parent will not allow children to run without limits or corrections. A child who lives only for his or her own satisfaction without consideration for other people or property is an obnoxious creature. The parent must intervene and set limits with the firm message that living in a family with brothers, sisters, a mother, and a father involves self-control and discipline. The parents must be firm and resolute but administer that firmness in a friendly manner. Rules and regulations are necessary, but they can be taught in a way that does not cause resentment, fear, or guilt. How would you prefer your superior or employer to set limits for you in a gruff, authoritarian manner? Or could he more effectively set the same limits with a smile, a gentle tone of voice, and consideration for you and your feelings? Which of these two would you prefer?
Neither Vindictive or Spiteful: Discipline is not a way of getting revenge. Discipline is not a "pay back" for disrespect or wrong doing. Discipline is not a parent's way of "getting even" with the child. Raising a birth or resource child means inconvenience, constant disrepair or destroyed property. Parenting means finger marks on the walls, loud noises, unfamiliar music, and thoughtless behavior. These things "come with the territory" and they are frustrating. Spite and vindictiveness (the urge to get even), however, are not effective parental attitudes. If you find that your disciplinary actions are flavored with the sense of, "I'll show you who's the boss" or "OK, you had your fun, now it's time to pay the piper," slow down and think. Explore what's going on in your mind and heart. Perhaps you can come up with a more effective and less detrimental option. Remember, you are the teacher. Be mindful of what is being taught.
Behavior Focused: The best discipline takes place when a parent considers the child's behavior and does not judge or blame the child as a person. Your daughter is not a terrible person because she comes in late. She came in late. Deal with that issue without attacking her as a person. Discipline is teaching different, more appropriate behavior, not judging, blaming, or tearing down the youth's esteem or self-worth.
If you committed a traffic violation, and you were given a traffic ticket by a police officer, how would you like him to treat you? Would you like him to blame you and criticize you and tell you that you're drunk or thoughtless or worthless? Or would you rather he did what he had to do, gave you the ticket and was done with it?
Openness: An effective parent and disciplinarian will keep him or herself open to understanding children's thoughts, feelings, and needs even when wrong doing has taken place. An effective parent will be open to various options when considering disciplinary actions. A close-minded or stubborn attitude will not help a parent to be an effective disciplinarian. An open-minded parent can understand that there are usually two sides to every problem. They will be open and listen to the child's point of view.
Separateness: The parent and child are two separate, independent beings. They are not enmeshed or joined together. This attitude of separateness helps the parent avoid making excuses for the child so that the child can experience the consequences of his actions. Separateness also implies a healthy "distance" between parent and child. Parents who are effective will not allow themselves to become wrapped in a power struggle with a child. Separateness helps to eliminate "win-lose" competition which occasionally occurs. Separateness can also prevent parents from feeling they have failed if a child does not successfully complete a task or if a child does something wrong. Separateness allows parents to live with the fact that each child must have the room to make his or her own mistakes and to manage their lives in a responsible, realistic manner. I have a friend who feels guilty and as if she has failed each time her child does not get an "A" on her school work. This lack of separateness makes life miserable for both the parent and the child.
Patience: The effective parent/disciplinarian realizes that change happens slowly and never gives up on a child. Perhaps the table manners have not improved much, the towels in the bathroom are still not hung properly, or the telephone messages remain an unintelligible jumble of words and numbers. Remember, there are still options not yet tried. Think: "Let's see how we can work together to get this problem nailed down and resolved. Let's push on together."
Review Questions: Chapter 5.                    
 
1.   All children need discipline if they are to become ____________________ adults. Effective discipline grows out of ____________________. The main source of discipline is growing up in a ____________________.
2. Define Discipline:

3. Define Punishment:

4. In your own words describe the difference between discipline and punishment:

5.   What are four things that life has provided resource children with that makes the use of punishment particularly ineffective and potentially harmful? (1) _____________________________________ (2) _______________________________
(3) ___________________________________ and (4) ______________________________.
Fill in the blanks with the parental attitude each of the following statements describes:
____________________ A good teacher does not belittle or depreciate his or her students.
____________________ An effective parent does not allow children to run without limits or corrections.
____________________ Effective discipline comes much more easily when you like a child and enjoy his or her company.
____________________ A good disciplinarian will confront unsatisfactory behavior in an open and timely fashion

____________________ Discipline should not be based on personal guilt or uncertainty.

____________________ The best discipline does not blame or judge the child as a person, but is concerned with the 
child's inappropriate action.
____________________ Discipline is not a way of getting revenge.
____________________ This attitude helps parents to avoid making excuses for children so that the child is allowed to 
experience the consequences of his actions. 
Chapter 6. Discipline: Negative and Ineffective Discipline     What It Is and What It Does
In Chapter 5 discipline was defined as the process used by the parent to help children meet their needs in a responsible manner. The goal of discipline is to teach rather than to purposely inflict pain (mental or physical) on children.
There is a second issue to keep in mind when considering ineffective vs. effective discipline. Children learn to be adults by watching and imitating the ways parents act and talk. As parents, we serve as models for the children in our care. Our children will quickly learn most of what we do and say. They will incorporate these learnings into their understanding of what it means to act like an adult.
Therefore, it is most important that we set positive examples for our children. Those times when we discipline our children are critical learning periods. Children will copy ineffective as well as effective styles of discipline. Consequently, I have listed twelve discipline practices which I consider ineffective and should be avoided by resource parents and birth parents.
Threats: Threats have absolutely no part in effective disciplinary practices. Quite often, threats do not achieve a parent's desired goal of changing the child's behavior. An example of ineffective discipline by using threats are:   If you don't do the yard work, I'm going to make you sorry you didn't.   If you give your mother any more lip, buddy, you're going to be in deep trouble, and I'll make sure of that.
Threats only signal to the child that a contest, a power struggle is going on between the parent and child. Very often, to test a parent, the child will do exactly the opposite of what the parent wants. The child is wondering: Will he really ground me for a month? Will he really call my caseworker? What does he mean when he says I'm in big trouble?
Threats are interpreted by the youth as a "throwing down of the gauntlet" or a challenge. Is it any real surprise that the youth reacts to the threat by testing the parent's challenge?
Belittling the Child: From time to time, parents believe that a child must be "put in his place." I believe that this thought is a sign that the parent has allowed too much anger to accumulate and that smaller problems have not been effectively managed as they occurred. Children are put in their place by shame and ridicule, name-calling, sarcasm, making a joke of the child, or belittling values or ideas that the child cherishes or holds dear. These methods of discipline are entirely inappropriate. The results of shame and ridicule are feelings of resentment and hostility toward the parents and a loss of respect for the adult because of abuse or parental power.
Physical Punishment: Historically, in America, children were thought to be born wild and sinful. It was believed that children must have their wildness or evil nature broken. Physical punishment was the means to this end. The whip and the rod were used during what parents today refer to as the "good old days." The fact remains that the whip and the rod (and other threatening and frightening methods) simply are not effective. The potential for physical and mental damage far outweighs any temporary change in the child's behavior which may result. Therefore, resource care agencies will not allow resource parents to discipline or punish children by any of the following methods:  Hitting, slapping, or spanking of any kind.  Making a child stand in any position for a lengthy period or insisting that the child assume or hold an uncomfortable position. This may be an accepted practice for military boot camp, but it certainly is not appropriate for children.   Assignment, solely as punishment, of strenuous exercise or work. Forcing a child to do pushups or sit-ups or to run until he drops is torture and has absolutely nothing to do with effective disciplinary practices.   Again, unproductive work such as cleaning the floor with a toothbrush or digging a large hole and then filling it in again makes a good story about one's time in the Army but is totally out of line as discipline for resource children. They are also against the law.  Denial of meals, clothing, or shelter. Each child in resource care has the right to shelter, meals, and clothing. These rights shall not be denied as a means of punishment.  No child shall be physically tied, handcuffed, or have painful substances placed in the mouth or other body openings.
Unrealistic or Unenforceable Punishments: Completely grounding a youth for six weeks because of poor school work is both unrealistic and unenforceable. An acquaintance of mine tried this method of discipline some time ago. The grounding lasted all a week. She said, "It got to me. There he was sitting around the house all day, everyday. I couldn't stand it. So, I undid the grounding."  To be effective, disciplinary methods must be realistic and must be capable of accomplishment. Writing "I will not spill my milk" five hundred times is senseless and gains no positive end. Disciplines that do not relate directly to the wrong doing are much less effective than those which do. In this case, having the youth clean up the milk he spilled is much more effective than having him write it over and over.
Punishment or Belittling Discipline for Bedwetting:
Enuresis (bedwetting) is a serious problem. Enuresis is not cured by punishing, shaming, or belittling the child. Arguing and explaining only tends to compound the frustration already felt by the child and parent. What the enuretic child needs more than anything is confidence that he or she is a competent and respected human being.
Denial of Communication or Visits with the Child's Family: As resource parents, you realize that most of the children in your care will eventually return to their birth families. One of the goals of resource care services is to do everything possible to strengthen the birth parent/child relationship. Therefore, disciplining children by limiting their contact with their birth parents is working against the very goals of the agency.
Arguing: Trying to change a youth's attitude or behavior by winning an argument with the youth is a fruitless pursuit. An argument can have no winner. If the parent wins, the child is likely to feel dumb or stupid. The parent's goal is to build the youth's self-esteem, not destroy it. Secondly, if the parent overpowers the child with logic or reason so that the child loses, the child will naturally be left with feelings of resentment or anger toward the parent. No one likes to lose, and it is a natural reaction for the loser to direct anger toward the winner. The resource parents, when arguing, put themselves in the position of winning the battle, but losing the war. Most children (and adults) do not learn well while involved in an argument. Arguments are almost always emotionally charged, and the loss of equilibrium blocks learning. Because the resource parent/disciplinarian is the teacher, arguing is the counterproductive to the goal of teaching new behavior.
Delegation of Discipline to Other Children: Resource parents are the only family members who should discipline resource children. Other resource children or birth children should not be allowed to assign discipline. Disagreements or arguments between two children should not be resolved by allowing the two to fight it out. Such an approach will only lead to resentment, more fighting, and further insecurity. Giving parental permission for children to fight it out also implicitly communicates the message that fighting is okay. Fighting is not okay, and it is an inappropriate practice for resource parents to condone. There are other, more desirable methods to resolve conflicts and family disagreements.
Criticism: Trying to change a child's behavior by scolding, complaining, nagging, or harping is unproductive. Nothing positive gets accomplished. The child gets annoyed, and the parent becomes frustrated. A child rarely changes his or her behavior when the parent merely criticizes, expresses disapproval, or finds fault. Remember, the parent is the teacher, and a good teacher does not criticize, but helps the child learn alternative behaviors. A child simply will not learn more responsible behavior through parental criticism.
Insisting the Child justifies his Actions or Needs: All
too often people fall into the trap of asking questions such as, "Will you explain just why you didn't clean your room?" or "Why, exactly, you don't want to do your homework?" This type of cross-examination may be appropriate for a court of law but having children in the home justify their behavior is not effective. They feel as if they are being set up. If they tell you why they do what they do, they know from experience that you are only going to point out the shortcomings and errors in their thinking. Children act the way they do to meet their needs. The parent's task is to recognize that the needs exist and help the children learn more appropriate methods for meeting their needs. Don't expend valuable energy and time trying to force the child to justify his needs. Use your time and energy to be an effective teacher and assist the youth to learn more responsible ways to meet those needs.
Pay Backs: Discipline or punishment designed to get even with a child is entirely inappropriate. An effective disciplinarian seeks ways to teach, not ways to get revenge or retribution.
Discipline When Angry: Not mixing anger and discipline is often difficult to avoid. When a child returns home late (after his curfew), you have spent your time waiting and worrying about the child's safety and being concerned and upset. In fact, by the time the child gets home you are angry and burned up which is a natural reaction. However, when people are angry, they don't think very clearly, and they tend to over-react. Anger often clouds judgement, and there arises a temptation to punish, blame, or get even with the child for causing you to worry. Parental over-reactions teach the youth that anger can be used as an excuse for harsh, thoughtless punishment. Is that the lesson you want to teach your children?  It is much better to teach, or to discipline, with cool thoughts rather than hot thoughts. Perhaps you and the child should take some time to cool off. As the parent, you must control your thinking and reactions. You must demonstrate responsible ways of responding to errors or mistakes.  The negative and ineffective disciplines simply do not work. They are not effective means of disciplining or teaching resource children.  The issue of physical punishment is a good case in point. Given the experiences and history of your resource child, physical punishment can only have a negative teaching value.  Consider that physical punishment teaches children that: Might makes right.   Big people can hurt smaller children with impunity. If you have power, you can impose your will on other people. Are these the ideas and values you want children to learn?
Physical punishment is especially ineffective for those children who have experienced physical abuse or pain in their lives. Each time they encounter physical punishment or even the threat of physical punishment, the deep dark shadows of their past abuse and pain return in their minds. In an environment such as a resource home, which ensures safety, security, love, and genuine concern, there exists absolutely no place for physical punishment. The negative long-range consequences of physical punishment far outweigh any temporary change it may produce in a child's behavior.   The negative disciplinary practices reconfirm and reinforce the child's sense of worthlessness and negative self-esteem. Blame, criticism, name-calling, belittling, and insisting children justify their needs, all destroy self assurance, which is the essential building block for responsible adult behavior.  The negative disciplines which were outlined previously will not assist children to learn respect for themselves or for others. In fact, the negative disciplines will only reconfirm previously held doubt and mistrust of adults and parents.
Negative discipline practices tear down a child at a time when the treatment goal is to build self-esteem and worth, and to help the child try new, different behaviors which will meet their needs responsibly. Resentment and aggression are the natural reactions of children to negative disciplinary practices. Children who are threatened, belittled, put down, inflicted with unrealistic or exaggerated punishments, degraded or criticized, will respond in a predictable manner. They will react with aggression and resentment. A wall or chasm will develop between parents and children. This unnecessary rift could have been avoided if more positive disciplinary practices had been used by the parent.
Once a child responds to inappropriate discipline with aggression and resentment, an unfortunate set of circumstances are set in motion. The parent typically responds with renewed vigor to the child's resentment and aggression. Additional ineffective disciplines are tried, perhaps at a higher more intense level. The child again responds with a strong attitude of resentment. Now a full-blown power struggle is in operation, and it is a battle neither parent nor child will win. Everyone loses, and quite often it is at this point that the placement breaks down.  Inappropriate disciplines can have another disastrous effect on resource children. It forces them into a subservient role and leads to social isolation.
It has been pointed out again and again, that resource children have a low opinion of themselves before they even reach your home. Controlling these children with negative disciplines will only cause further damage and essentially drive them into the ground. Children are left with an unhealthy sense of failure, worthlessness, and an inability to grow or learn methods of responsible behavior. They lose the spirit of venturing into new and uncertain areas which promise or give hope for a healthier, fuller life. Their hope is dashed against the rocks of ineffective discipline.
Discipline is not effective when a child's heart is broken. Discipline which breaks a child's spirit destroys life. The result of this damage is seen in social isolation and slavish obedience to parental demands or behaviors and attitudes which prohibit and prevent the child from developing into a satisfied and responsible adult.

Review Questions: Chapter 6.      
1.   Effective discipline teaches appropriate responsible behavior. It also sets a positive _________ of adult behavior. 

2.   Give one reason why each of the following disciplines are NOT effective. 

Threats ____________________
Belittling the child ____________________
Physical punishment ____________________
Unrealistic or unenforceable punishments ____________________
Punishment or belittling discipline for bedwetting ____________________
3. List five methods of punishment that agencies will not allow resource parents to use:
1. _________________________________
2. ._________________________________
3. _________________________________
4. _________________________________
5. _________________________________
To which of the ineffective disciplines do the following statements apply? (check mark correct answers)
____ It is better to discipline with cool thoughts rather than hot thoughts.
____ A child rarely changes his or her behavior when the parent merely expresses disapproval or finds fault.

____ Cross-examination may be appropriate for a court of law, but it doesn't help children and may lead them to feel they have been set up.
____ Resource parents are the only family members who should discipline children.
____ Trying to get even with a child and an "I'll show you who's boss" attitude are inappropriate disciplines.
____ Trying to change attitudes or behaviors by winning arguments is a fruitless pursuit.

Fill in the blank:
Physical punishment teaches children that_____________________.
Negative disciplinary practices reconfirm and reinforce the child's sense of _________.
_____________ and ______________ are children's natural reactions to negative disciplinary practices.
Inappropriate discipline forces children into ____________ roles and leads to social 

Chapter 7. Discipline: Positive Discipline    What It Is and How It Works
Disciplinary styles and practices acceptable for resource parents are those which accomplish one goal. The goal is to have youth learn responsible methods of meeting their needs. Discipline is teaching. No far out or complicated system of discipline is advocated. Effective discipline is based on the concepts and skills of effective communication and common sense. This Chapter lists ten steps which, when followed by the resource parent, will result in an effective system of discipline.   Establish a positive relationship with the youth: A good solid relationship with a child is the key to effective discipline. To build such a relationship you must become actively involved with the youth and share your time and emotions. The parents must take the first step toward involvement. They must actively show an interest in the youth and reach out to him or her. The parent cannot afford to assume a passive role and wait for the youth to reach out.   Essentially, building a relationship means doing things with children, showing an interest in what they do, listening, and using any appropriate bridge to cross over into the child's life. Building the relationship is of critical importance because discipline without caring involvement will seem like punishment to the youth. Discipline is most effective when adults demonstrate that as parents they do care. They must show they are interested and will take the time to try by expressing these attitudes in thought, word and deed. If the adult has taken the initiative to reach out and develop the relationship, then the youth will be able to trust the adult when discipline is necessary. Without a positive relationship between parent and child, attempts to discipline meet with limited success and may be doomed to fail altogether.   Clearly state parental expectations: Specifically state the house rules early on in the relationship. Help children know how they can be successful in accomplishing what is expected of them. Keep your list of rules as short as possible. Don't overwhelm children with lists that drag on for pages and pages. The simpler the rules are the better they will be understood. Be specific about the things you want children to do. Help them to understand what you expect of them. Write the rules on paper and tape them up where they can be seen so that everyone knows what is expected.      Examples:  Everyone eats supper together at 6 p.m. Be home by 5:45 p.m.   The garbage will be taken out to the trash can once a day after the supper dishes are finished.   Each person will make up their bed before leaving the house for the day.   When differences or problems occur, they will be resolved through effective communication. Each person is required to tidy up after him or herself. No empty cans, glasses, or dirty plates will be left lying around. Put dirty dishes and glasses in the dishwasher. After showers or baths each person will be responsible for straightening up the bathroom. Towels will be hung on towel bars, and not thrown on the floor.   Dirty shoes will be left on the porch so that mud will not be tracked into the house. Let’s remember, we are in this together. Let's treat the other people in the family the way we would like to be treated.
Listening, hearing, and understanding: Good discipline involves a great deal of listening, hearing, and understanding of what children are trying to communicate by what they say or do.  Good disciplinarians consider the possibility that a child's strange or inappropriate behavior may be one of the warning flags discussed in the material on communication skills. Wrong doing may be a whacky message or a strong expression of negative feelings which indicate that the child is having a problem or experiencing discomfort. Effective disciplinarians do not react impulsively to a child's wrong doing. They listen, clarify unclear messages, and understand what is being communicated.   The effective parent/disciplinarian, in addition to not reacting impulsively, slows down the situation, turns hot thoughts into cool thoughts, and tries to identify and assess the severity of the wrong doing before they act. The effective parent fully understands what children are communicating through their behavior before they take disciplinary action. Use this simple formula to increase the effectiveness of your disciplinary methods    Identify: Identify what is really going on. What does the child really mean? What is really happening?   Assess: Assess the severity of the problem. Is this a big issue that may need a major intervention? Or is this something small that can be handled in a low-key manner?  Action: Take an appropriate action based on your answer to the question: What is the best way to teach responsibility in this situation?   Understand the child's behavior: Help children to consider their behavior and determine if the behavior is meeting their needs in a responsible manner. Is their wrong doing hurting them? Is it hurting others? Is the behavior contrary to the rules of the agency? Is the behavior in conflict with house rules?   Spend time with children and help them understand the impact and consequences of their wrong doing. It is especially important for the parent to focus attention on the behavior itself. The temptation exists for any parent to judge, blame, or criticize the child as a person. Some ineffective responses are:  Boy, this is stupid    You are crazy to do that.   I don't see how anyone with a bit of common sense could have gotten into this mess.   Your role is to teach new or different styles of behavior. Help them to understand that wrong doing is not acceptable to you or to themselves. Use effective communication skills to express your thoughts, feelings, and needs.   Accept no excuses: Excuses are a means for children to shirk responsibility for their behavior. Parents are not helping a child by allowing them to justify or excuse the results or realities of wrong doing. Occasionally, parents will make excuses for a child's ill behavior. They mistakenly believe that they are giving the child a break. Unfortunately, the children often require more and more breaks. A broken rule is a broken rule. Coming in late is coming in late. A promise not kept is a promise not kept. Such issues may not represent the most serious of difficulties, however, by not accepting or supporting their excuses, parents help children grow and learn to be responsible adults. Children must learn to accept the responsibility for their short-comings. Explaining or justifying behavior by making excuses is not acceptable to parents who are effective teacher/disciplinarians. Consequences for behavior: Parents must help children realize and manage the consequences and effects of their behavior. Rather than accepting excuses, the effective parent/disciplinarian will help youth realize and manage the consequences of their behavior.
The linking of cause and effect is an important lesson for children. If Meg does not study for a History exam, she may get a low grade and miss the Honor Roll. If Joe rides his bicycle too fast, he may fall and cut his knee. Excuses are irrelevant. No one else is to blame. Poor grades are the result of not studying. Bruised and cut knees are the results of careless bike riding. Excuses which try to justify behavior are not helpful and contribute to future irresponsible behavior. The disciplinarian must not accept excuses but must help children plan and decide how to remedy the situation caused by their behavior or wrong doing. If Meg did not study and failed a course, what can be done to get her back on track? The teacher isn't to blame; neither is the parent or the principal. What can Meg do to remedy or improve the situation? To help with this process of growth is the job of an effective parent/disciplinarian. Are you accepting children's excuses? Or are you helping children understand the consequences of their behavior and enabling them to grow and manage problems in a responsible manner? Never give up: Sometimes children can cause frustration, lots of frustration. It seems like life would be so much easier if the whole group of kids in your family went back where they came from. Any parent (including myself) has these feelings every occasionally. I want to counsel you to have patience and to develop a sense of "seeing" that looks beyond the present with all its turmoil and confusion to a future time when problems will be resolved. Let’s remember that the patterns of irresponsible, inappropriate behavior are often deeply ingrained in the resource children. Fears and pain leave deep tracks in young lives. Overcoming the past and growing toward the future requires time and patience from both parents and children.  Don't lose faith in yourself or in the youth. Do not judge yourself to be a failure whenever it seems that there are not immediate solutions or lasting successes. The development of a new and responsible life is not without its beginnings. Learning new ways and unlearning old ways is not a steady upward climb. Progress is marked by ups and downs. A resource parent once told me that success is three steps forward and two steps back. Never give up on yourself or the child.
Praise the child: The best discipline in the world is not spanking, denying privileges, or making a child sit in a chair for fifteen minutes. The best discipline is praise, telling children how pleased you are with the good things they've done. Praise is positive discipline at its best, and it is the least used method of discipline. Too often, discipline is thought of as a reprimand for wrong doing. The best method of teaching is to reward and praise for doing right.  Some parents tell me they cannot recognize any of their child's actions that would merit praise. (I believe such a statement says more about the parents than the youth). Begin by looking and seeking out things children do well. Look for five things each day and praise the child for each. Praise the small things (a nice smile, dressing attractively, kicking a ball well) as well as the big issues.  Praise is needed to build a positive relationship with the child and for helping young people learn more responsible behavior. Praise lets children know they are doing well. Praise gives children recognition, self assurance, and encourages them to grow and try new styles and methods of behavior.  Praise is the main building block for positive learning. I strongly encourage you to use praise as a major method of discipline. Many parents feel uncomfortable or awkward when they try to praise a youth. I suggest using the following parent expresser formula: Specify behavior: What did the child do or say that pleased you?   Describe the effects of the behavior: What were the consequences and positive tangible effects of the behavior?  Express how you feel about the effects of the behavior:  Let the child hear your feelings of happiness, appreciation, pride, etc.  Encourage the child to continue: Say something positive about the child and encourage him or her to continue the appropriate, responsible actions.   As the parent/disciplinarian you may believe that punishment is occasionally necessary. You do not wish to cause the child undue mental or physical pain; however, the wrong doing has been such that a reminder is necessary. There are three punishments a specialized resource care agency would consider to be acceptable.  Limit privileges: This punishment includes brief periods of grounding, limits television or free time, missing the weekly roller-skating night, or other reasonable limitations of children's privileges.
Assigning reasonable, appropriate tasks: If a child has made a mess in the kitchen, a reasonable task would be to clean the kitchen. If crumbs are found on the floor in front of the television, the child would have to vacuum the floor. If a window is broken, perhaps the child could replace the panes or work off the replacement cost by doing extra chores around the house.  Reduction of allowance: If chores are not done or if the child fails to attend school, the allowance for that day may be withheld.   Some parents may suggest that by limiting punishment to these three methods we are spoiling the child. Spoiling occurs when children learn to meet their needs in an irresponsible manner which offends others. We certainly do not advocate spoiling children. We believe that children will be more comfortable and satisfied with themselves if they are taught to meet their needs through appropriate responsible behaviors. Punishment is not an effective teaching tool. If parents believe a child to be spoiled or are disappointed in a child's behavior, their job is not to merely complain or criticize, but to teach the child how to meet his or her needs in a more responsible manner.
Cautious use of power: We have already discussed the negative consequences of parental abuse of power. The effective parent understands the child's typically negative response to the abuse of parental power and the negative consequences both the abuse of power and the child's response can have on the family. As a reminder I would like to suggest that the least amount of power is the best amount of power.
Children learn from what they experience. If your disciplinary style includes yelling and stomping, threats, stubbornness or a defensive, vindictive attitude, the child will most likely demonstrate the same attitudes and behaviors. When you hear your child's needs, reach out in a spirit of caring, and think before you act. You will have the pleasure of seeing these positive behaviors reflected by children.
Why are the Positive Disciplines Effective?
These methods of discipline/teaching are based on the principle of assisting young people to develop effective ways of meeting their needs in a realistic, responsible manner. The positive disciplines do not destroy self-esteem. The positive disciplines build self assurance. This is very important because youth will need self assurance to try new and positive behaviors.
Finally, positive discipline strengthens the parent/child relationship. Solid growth in relationships will not occur until conflict has been encountered and successfully managed. The further development of a positive relationship with youth will in turn make positive discipline easier and more effective.
Review Questions: Chapter 7


· List three things you can do to establish a positive relationship with a youth:
1. _______________________________
2. _________________________________
3. ._______________________________ 

· Lists of rules should be as ________________________________________. The _________________________ the rules are, the better they will be understood.  Be ______________________ on paper.  
· The effective parent fully understands what children are communicating through their behavior _________________________ they take disciplinary action.
· What are the three steps of the formula for improving your disciplinary methods?
1. _______________________________
2. _________________________________
3. _______________________________
· When you help children consider their behavior, you must focus on the ____________ not the ________________________.  
To which positive disciplinary method does each of the following statements apply?  

· A broken rule is a broken rule. _____________________________  
· The linking of cause and effect is an important lesson for children. ________________________  
· Learning new ways and unlearning old ways is a steady uphill climb _________________________.  
· The best method of teaching is to praise children for doing right_________________________.  
· List the four steps for praising a child.
1.______________________
2.________________________
3.________________________
4.________________________
· List three punishments considered to be acceptable.
1._______________________________
2._________________________________
3._________________________________ 

· What amount of parental power is the best amount?
Chapter 8. Discipline: A Problem-Solving Approach    One Minute Management and Preventative Discipline

 Why are Positive Disciplines Effective?    These methods of discipline/teaching are based on the principle of assisting young people to develop effective ways to meet their needs in a realistic, responsible manner. The key to effective discipline is to help youth learn more appropriate behaviors, behaviors that meet their needs in a responsible manner.
Young people are placed in resource care programs to accomplish exactly what these methods of discipline teach. Responsible behavior is the agency's treatment goal for these youths. This outcome is what we want to happen when children are placed in your care. These discipline methods produce responsible and reality-based behavior. Therefore, this style of discipline is both effective and necessary if our work with children is to be successful.
The positive discipline methods do not cause resentment and aggression. The youth learns to abandon wrong doing without resentment or anger. Who can be resentful while being praised for a job well done? Who can be angry while engaged in a problem-solving process which will result in their needs being met? Resentment and aggression are the result of abuse of parental power. The positive disciplines do not abuse power, and therefore cause little or no resentment.
The positive disciplines do not destroy self-esteem.
Through positive discipline self-respect is enhanced. As children learn to meet needs more responsibly, an increase in self-esteem occurs. Positive discipline builds a child's character and self-image.
To be an effective "disciple," a child must see himself or herself in a positive light, as a person of worth and value. Parents' understanding, praise, insistence on responsible behavior, recognition of the youth's needs, and discipline without judging or criticizing the youth as a person, all contribute to a sense of personal worth and value.
Positive discipline builds self assurance. This is very important because youth will need self assurance if new methods of responsible behaviors are to be tried. The old behaviors are the known behaviors. Young people, if they are to learn new behaviors, must feel confident and proceed with the hope of being able to attain successes. Self-assurance gives young people the courage to experiment and move on to new and positive areas of experience.
Positive discipline strengthens the parent/child relationship. Solid growth in relationships will not occur until conflict has been encountered and successfully managed. There is no such thing as a conflict-free home or a conflict-free parent/child relationship. The parent/child relationship will deepen and be strengthened when the principles and actions of positive discipline are applied to family conflicts. When you and your children sit down to work on a difficult problem involving a wrong doing and come to a solution where both your own and children's needs are met, the bonds of love and respect can only be deepened and strengthened. And that, perhaps, is the most compelling reason for using positive discipline.
Following are two disciplinary practices which have been found to be particularly effective.
The Problem-Solving Alternative As an alternative to punishment or severe discipline, a problem-solving approach is suggested. This method of problem-solving is based on Reality Therapy principles and on the notion that both the parents and the children can work out an arrangement that meets the needs of each person in a responsible manner.
Step One - Clarification: What is the problem? What does everyone need? What needs are not being met? The parent must express honesty and needs in a straight forward, non-blaming style. The parent must use good listening skills and encourage the youth to state his or her needs openly. A satisfactory solution can be reached only when all parties state their needs openly. The parent must assist the child to clearly state his or her needs.
Step Two - Brainstorming: Consider all possible alternatives which could solve the problem or achieve the goal of meeting each person's needs. List on paper as many possibilities as you can. Be creative. Everyone (parents and children) has the privilege and the right to suggest possible solutions. The basic rule of brainstorming is that, at this point, no criticism or evaluation of solutions should occur. Such evaluation or criticism limits or curtails the creative process.
Step Three - Evaluate Solutions: End the brainstorming and begin the evaluation. During this stage each person must be honest. Each solution must be evaluated for its potential to meet each person's needs in a responsible manner. Solutions that do not meet any given person's needs must be discarded. Additionally, each solution should be evaluated for its chances of succeeding.
Step Four - The plan: Decide on a plan. Sometimes one alternative is the obvious winner. On other occasions solutions only become acceptable after much discussion and negotiation has taken place. The solution ultimately chosen may be the combination of elements of several alternatives. The successful plan allows for both parties' needs to be satisfied. The final plan should be written on paper. Each plan must include these three elements:
Who: Whose action is required? Will the parent or the child, or both, need to act?  What: Exact and specific tasks must be spelled out. Do not leave anything to guesswork. When: Clearly identify when the task(s) must be accomplished.   One plan we developed in my house was: Matt is to take the garbage out to the trash can by the garage after the supper dishes are done each day. He will do this before going out for the evening.   Step Five - Evaluation: Not every plan developed using this method is completely successful. Before the plan goes into effect, set a time (one week, two weeks, or one month from that date) when the plan will be reviewed and evaluated by all parties involved. No one person (parent or child) can change the plan by themselves. Both parties made the plan and both parties must have a say in revising or changing the plan.
One Minute Behavior Management   A previous chapter described a process for parents to effectively express their thoughts, feelings, and needs. The steps to this process included:   Specifically identifying behavior, Specifically identifying the consequences and results of this behavior   Expressing your feelings about the consequences or results,  Pointing out something the child does well, and  Pointing out alternatives for the child and how it would make you feel.  Another alternative is to give the child a "One Minute Reprimand" (Blanchard and Johnson, 1983). The One Minute Reprimand works best if you have informed children (from the time they arrive in your home) that you plan to let them know in no uncertain terms how they are doing. Thus, the reprimand comes as no surprise when the wrong doing occurs. 

The One Minute Reprimand has two parts. The first half of the reprimand involves:  Reprimanding the youth immediately. Do not let your reactions to the wrong doing stew inside of you for a long time. The sooner you confront the problem, the easier it will be to manage. Telling the youth exactly what he did wrong. Again, take care to be specific. Do not generalize. Tell the youth exactly what he did or said that displeased you. Telling the youth how you feel about what he did or said, and in no uncertain terms. If you are hurt, disappointed, or feel used or unfired against, communicate these feelings directly and clearly.   Stopping for a few seconds of uncomfortable silence and letting the youth absorb and understand how you are feeling.
The second part of the One Minute Reprimand is necessary to be complete and effective. Stating only the first half is ineffective and will not produce the positive results you desire. The second half of the reprimand involves:   Shaking hands with or touching the youth in a way that lets him that you honestly care, despite the wrong doing, and that you are on his side.  Reminding the youth how much you value him. Let the child know that he is important to you.   Reaffirming that you think well of him as a person, but that you do not think well of his behavior in this situation.   Demonstrating that when a reprimand is over, it is over. Do not drag out reprimands or any discipline over a long period of time. Say what you have to say and let it be done.
A similar technique can be used effectively to praise a youth for something he or she has done right. As pointed out earlier, noticing and rewarding the good behavior of youth is one of the most effective forms of positive discipline. Giving such praise does not always come easily, therefore, the "One Minute Praising" may be a helpful tool. Praising a child only takes one minute when you use the following formula:   Tell children when they come into your home that you are going to let them know exactly how they are doing. Praise children immediately. Don't hold back praise or save it up for another time. Tell children exactly what they did right. Be very specific.  Tell them how good you feel about what they did and how it helps the family and the people who live in the home.   Stop for a moment of silence to let them absorb just how good you feel.  Encourage them to do more of the same.   Shake hands or touch them in a way that makes it clear that you support their success.
An Ounce of Prevention is Worth a Pound of Cure The following list of parental actions could reduce the need for major disciplinary interventions if used regularly:  Catch children doing something good and praise them for it. Can you do these two or three times a day? If so, you will be pleasantly surprised by the results.  Deliberately ignore inappropriate behavior that can be tolerated. Give children and yourself a break and don't make a big deal out of everything done wrong.
· Provide physical outlets and alternatives which allow children to use up their energy. Wrong doing often occurs when children are bored or have idle time on their hands. Get them involved in doing something fun like swimming, jogging, bike riding, or bowling. Other activities could be made available such as drawing, writing, or handcrafts.
· Modify the environment. If problems occur repeatedly, can something be done to eliminate them? If everyone wants to use the TV room for games and reading as well as watching television, perhaps the TV could be moved to another location where it won't be such a bother. If dirty clothes don't make it to the hamper in the hall closet, maybe a laundry bag in each room is the answer. Address problems with an attitude such as, "How can we make this situation work before it blows up?"
· Explain the situation. Keep children informed. Help them know what is going on and exactly what is expected of them.
· Be ready to show affection. A hug or even a touch on the hand is a strong sign of concern. It communicates a message of being on the same side.
· Reward accomplishments and good behaviors. Show your pride and pleasure in a child's successes by increasing privileges or preparing a special meal with the child as guest of honor. You like recognition and rewards; so, do children.
· Try to accept the child's angry feelings without over reacting. It is normal and natural to get angry and express angry feelings. Try to accept these feelings without becoming defensive or immediately trying to teach or lecture. Let children it be know that they can safely communicate their angry feelings to you.
· Model appropriate behavior. Do unto others as you would have them do unto you. Set the tone for your
household, and through your words and deeds model appropriate behavior.
· Encourage children to talk out their problems and concerns. Use good listening skills and make the time and effort to hear all of what is being said.
· Ease tensions through humor. Laugh at yourself if you can. Don't take everything so seriously.
· Spend time doing things with children. Perhaps you can play and have fun with the youth. You may even want to listen to their music or go roller-skating. Look for ways to have fun together.
· Smile. A smile is a strong non-verbal message which says, "I like you and you are an important person to me".
· Take children and their concerns seriously. If you are unable to take time to listen at that very moment, don't just say, "I'm too busy." Instead, let the person know that you want to hear what's on his or her mind and agree on a time when you can give your full attention.
Remember, good discipline means good teaching.
Review Questions: Chapter 8.            
 
List three reasons positive disciplines are effective:
1. _________________________________
2. ________________________________
3. _________________________________
What does the author think is the most compelling reason for using positive discipline? ______________________
List the five steps of the problem-solving alternative:
1. _______________________________
2. _________________________________
3. _________________________________
4. _________________________________
5. _________________________________
Every plan should include what three elements?
1. ______________________________
2. ______________________________
3. ______________________________
The One Minute ______________ is an alternative for effectively expressing your thoughts, feelings, and needs about a particular problem behavior or wrong doing.  What is the final step of a One Minute Reprimand?  A One Minute ________________ can be used to let children know you notice and appreciate something they have done right.  What is Step Four of a One Minute Praising? __________________________
What are two preventative disciplines you remember your parents using while you were growing up?
1. __________________________________

2. ________________________________
List three preventative disciplines that you use.
1. ______________________________
2. _____________________________
3. _____________________________
Chapter 16. Discipline: The Case Against Corporal Punishment
The Method that has Been Handed Down Many resource parents ask, "Why can't I spank?" Surveys of parents have shown that more than 80% of parents have, at some time, used spanking as a form of punishment. Many parents feel that spanking provides an immediate consequence to teach the child that the offending behavior is wrong and should not be repeated. Parents who hit children were frequently disciplined in the same manner by their parents. Some thoughts commonly expressed by adults about spanking are: "I was hit, and it didn't hurt me," or "My parents wanted me to know right from wrong" and "A spanking helped me to know my folks meant business."  Regardless of the merits you may see in physical punishment, corporal punishment is prohibited by policy or state law in most resource care programs. Even if it is not completely banned, there are many reasons why any child, especially one who has been abused or neglected, should not by punished physically.
What Does Hitting Teach?  The scene is a playground. There is a mother with a young child stretched across her lap. She is spanking his bottom while saying, "See, this will teach you not to hit children who are smaller than you."Certainly this mother has demonstrated to the child that she does not want him to continue his behavior. Let's look at other messages that are given to a child by hitting: I can control you - possibly most effectively and perhaps only by hitting you; Big people (powerful people) can hurt little people without concern for or a fear of punishment; It is okay for big people to hit smaller people;  Violence is permitted in our family; and  Listen to what I say, don't follow what I do.
What Kind of Punishment will the Child Entering Care Have Known?  Children will come into resource care with a variety of experiences that may or may not have taught them what kind of behavior is acceptable and what kind of behavior is not acceptable. Many children will have been punished physically and in an erratic manner. What a child can do one day may be punishable with a beating the next. Physical punishment may be more related to stresses the parents are encountering or their own condition, such as intoxication, rather than the child actions or behaviors. The child entering care may have been hit in anger and have been beaten to the point of fearing for personal safety. The child may have suffered broken bones or other serious injuries because of a beating by parents.
Many children will not have been helped to develop self-discipline or learned personal responsibility. Limits may not have been set in their homes or may not have been enforced consistently. The job of teaching the child right from wrong, and ways to be responsible for behavior, most likely will rest with resource parents.
How the Messages in Hitting Affect the Child in Care The child who has been subjected to hurt and pain at the hands of their caretakers will be fearful, angry, and resentful of physical punishment. The following are some interpretations that the child in care may give to physical punishment:  In this family I must fear adults and will not feel safe;  Violence is an acceptable way to get what I want - I can hit younger children and take what I want from those who are weaker;  I am not worth caring for, I am unlovable;   Adults cannot be trusted;  I must not let adults know when I do something wrong;   There is no one who cares enough to help me; and  It was okay for my parents to physically abuse me (adults hit children; caretakers hit me).
Can Hitting a Child Work with your Children While it won't Work with a Child in Care?  Sometimes hitting your child may seem effective, however, the strongest element in all discipline is a child's love for his parents. When you have parented a child since birth, there is a bond of loving and caring. Physical punishment may work with your own child because it threatens the bond, embarrasses the child, makes the child fear impending loss of parental love and approval, or causes the child pain. When parents use harsh methods of discipline, feelings of resentment, anger, even hatred become confused with love. The more physical punishment is used the more ineffective it will become because children will accept discipline and guidance best from parents they love and desire to please.
Hitting is an ineffective discipline measure because it often inhibits rather than promotes learning. When a child is being hit, it is not possible to focus on what was wrong and on ways to do better. Instead, the child who is being hit is busy feeling fear, pain, resentment, and humiliation. Since their energy is being used to understand and cope with these feelings, it cannot be expended on ways to fulfil the parent's instructions. Physical punishment has additional drawbacks for the resource child such as:   The child does not have a bond with the resource parents that provides love as a base for understanding the punishment;  The child will react to the punishment based on past experiences with other caretakers;  The child who has been abused will recall previous experiences and will need more energy to cope with fears, pain, anger, and humiliation;  The child's fear will inhibit the development of parental bonds and trust; and  The child who feels devalued will suffer further damage to self image as a result of punishment that focuses on the child not on the behavior.  
Does Hitting Ever have  a  Positive  Message?    Sometimes a child who has been abused or neglected will seem to respond positively to being hit, for several reasons such as:  It is a known form of punishment (all of us respond to the familiar);  It limits effective communication (many children in care do not know how to communicate with adults  and feel uncomfortable with people who try to communicate with them);  It is an intense interaction with another person (many children feel alone or isolated);   It is a violent act associated with love;   It is an effective attention-getting act (many children who have been abused or neglected cannot  distinguish between negative and positive attention); and  It is, for some children, a way of gaining control (they may feel in control of the outcome of the situation and/or in control of the adult who is viewed as out-of-control).
Any temporary, positive gain from spanking will be outweighed, in the long-run, by the detriments of this method of punishment. The short-term gains only perpetuate the negative self-image of the abused or neglected child. Spanking makes no contribution to the child becoming emotionally or physically healthier.
What Hitting Will Never Teach   Part of effective parenting is to be a role model for the child; someone he can imitate and aspire to be like. Hitting is not an effective model for solving problems or resolving conflicts. Children need to use words to express feelings rather than hits, punches, or kicks. Adults must take the leadership in using positive ways to express anger and resolve interpersonal conflicts. Most learning specialists agree that people do not learn by being told "no", or to stop the behavior. People need choices and alternatives that direct them appropriately rather than just exhortations to stop. Hitting does not instruct in alternatives.
Hitting is Hurting   There are many terms for physical punishment. The expression "spanking" often is just a cover-up for all that is happening. Spanking may sound acceptable. Sometimes parents may even provide the option of stopping behavior or getting spanked. When a parent says to a child, "Do you want a spanking?" the message being said is really, "Do you want me to hurt you?" Spanking is the hurting of children by adults.  Hitting affects a child's feelings of self-worth. It is hard to feel valued if someone is hurting you. Many parents realize that hitting a child also affects their own self-image as adults. Many parents feel like a bully after hitting their child.
Is There a Right Time to Hit? Is There a Right Way to Hit?  Parents sometimes say, "What should I do with a small child that doesn't know not to touch a strange dog or leaves the yard when I am not watching?" "When that happens, don't you need to hit the child, so they know not to do that again?" It is easy to hit a child and teach the child to be fearful; however, the child may fear the dog and fear the parent. The hand that brings comfort and caring will also be associated with pain and mistrust. There are other ways to teach the young child not to touch the dog including effective use of voice tone and physically removing the child. A child who does not understand what you are saying may need closer adult supervision rather than punishment for behavior that cannot be responsibly controlled. A younger child who is getting into the possessions of other family members will receive a slap on the hand; however, more effective methods may be:  No! Spoken in the right tone of voice; Removal from the situation; Time away from the tempting situation or confinement for a period to a restricted area or playpen (this helps to develop an association between behavior and consequence); or Diversion by providing an appropriate play item for the child.    Some people try to make sure that spankings are done in the right way Parents will say they spank their child only if the child is wearing clothes. It doesn't matter. Children should not be hurt. Children should not be hit with objects such as straps, belts, shoes, hairbrushes,
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electrical cords, or hands.
Confusing Love and  Pain  Parents are known to introduce hitting by saying, "This hurts me more than it hurts you" or "I am only doing this because I love you." This only serves to confuse the child and builds unnecessary connections between love and violence. Children who have been seriously physically abused will find it physically more difficult to separate violence and affection in their personal relationships.
Can the Vicious Cycle be Stopped?  As adults we do not want to be physically punished or controlled by those who are more powerful than us. As an adult how would you feel if your boss, spouse, or parent hit you to correct you or change your behavior? Would you feel resentful? Would you want to get even? Would you want to continue the relationship? Many children who are hit state that they would like to hit their parents. Children who have resented being hit, usually don't hit their parents when they grow up. They do, however, take the anger, resentment, and need for control that they have built up and take it out on their own children. Some children who have been hit say they don't like being hit and don't want to hit their children, yet when it comes to disciplining they haven't learned any other methods for teaching their children to change behavior.  The only way to end the vicious cycle is to stop. There are several earlier Chapters that suggest alternatives to physical punishment.
Review Questions: Chapter 16.           
 

1.   What are three negative messages conveyed by hitting a child?
2.   What are four reactions to physical punishment that a child who has been physically abused may have?

3.  The strongest element in effective disciplining is _________________________.
4.   When a child is being hit where is their energy focused? _________________________
5.   What are three factors that decrease the effectiveness of physical punishment for children in resource care?
(1)_________________________ (2) __________________________ 3)_________________________

6. There is an appropriate way to hit or spank a child.  
True
False
7. Spanking is another way of saying ______________________________________________.
8. Hitting a child may cause confusion between ______________________ and ______________________.
SECTION L
Chapter 9. Managing Behavior Emergencies     Resource parents are frequently called upon to assist in managing behavior emergencies which occur with resource children. Every family will experience emergencies. Emergencies cannot be prevented all of the time; therefore, it is important to know the most effective ways to manage and resolve crises when they do occur.
What is an Emergency?   Emergencies and crises have been described in many ways. One definition of an emergency is a sudden disruption of the usual in a child's life. Another definition is the interruption of the normal and expected. Yet another is the reaction that occurs when children are confronted with situations in which their usual methods of coping do not work, so that they are forced to discover new ways to deal with the situation.   The emergency is usually accomplished by a strong emotional reaction. The youth may show anger, frustration, sadness, or any other strong emotion. Physically acting out is also a common symptom when a child experiences a crisis.
As resource parents, you have probably witnessed and become involved in emergencies and crises. Perhaps an emergency occurred when a young man was told he would be returning to his own family immediately. Another boy's emergency occurred when he was expelled from school. Another emergency took place when a young woman's steady boyfriend dumped her to date one of her girlfriends.  Emergencies can be triggered by many different events. What might cause an emergency for one child may not cause so much as an upset for another. Some emergencies can be handled in five minutes. Other emergencies are resolved only after weeks of talking and planning.
Throughout our discussion of emergencies, the following important idea should be kept in mind. Emergencies can be managed. Problems can be worked out no matter how hopeless and bleak the immediate situation may seem. The emergency may not be resolved perfectly, that is to everyone's complete satisfaction, but situations can be made better.  Emergencies occur in the following three stages:  Pre-emergency: This stage provides the groundwork or sets up the emergency. In this stage, the events in a youth's life create a burden or load which pressures and pushes down on the youth. The youth may be in a state of distress or tension. This stress or tension does not indicate that an emergency is occurring. A youth may be doing poorly in school. He may be experiencing tension and stress surrounding matters that relate to school, teachers, or homework, but there is no emergency at this point.   Precipitating Event: An emergency or crisis is triggered by a precipitating event. A precipitating event is an event that brings the youth to the end of his rope. Something happens, and the result of that event is that the youth can no longer carry on in a normal manner. The event may be something that seems small and insignificant to the resource parent but to the youth it is the straw that broke the camel's back.   Let's consider the earlier example of the youth who is having problems in school. He has trouble turning his homework in on time, and his test grades are low, but he is managing. He gets up in the morning and attends all his classes at school. Then one day he fails another test and is called into the principal's office. The principal informs him that because or his poor grades, he will have to serve detention for two nights each week until his grades improve. This announcement is the precipitating event. It is the event which blows the youth sky high. He shouts, threatens the principal and the teacher. He says he will blow up the school and he will never come back to the school again. An emergency is now in progress.  Period of Resolution: After the emergency has been triggered, a period of time and a process of management is required so that the emergency can be resolved. This is the stage of resolution or closure, when the youth and the resource parents work together to manage and cope with the events of the emergency. It is during this stage that the youth, with the parents' assistance, works through the emergency.
I believe that understanding the various stages of an emergency is very important. By understanding these stages, resource parents may be able to get involved before the precipitating event even takes place. The emergency may be prevented if the resource parents are aware of and respond to the predisposing factors of the pre-emergency stage. Resource parents may be able to see that precipitating events point to other problems the youth is experiencing which previously may not have been obvious. The trigger event may represent just the tip of the iceberg. If they merely focus on the problems presented by the precipitating event, resource parents and
children may miss serious problems and thereby lay the groundwork for future emergencies.
What Happens to Children when they Experience Emergencies?   When trigger events occur, and children are in crisis, they go through a series of behavior changes. These changes in behavior may be confusing and difficult for resource parents to understand. These changes also indicate that children greatly need our help.   Phase One: Anxiety: When trigger events occur, children are usually hit by a strong wave of anxiety. They are upset. This state of anxiety may be seen in behavior ranging from fear, shock, and disbelief to strong emotional outbursts such as crying, yelling, swearing, and making threats. The youth may even become physically ill. He may want to be alone, lock himself in his room, or rush out of the house.   Phase Two: Disorganized Behavior: The second phase may be described as disorganized behavior. The youth does not seem to be thinking clearly. He may say things like, "Everyone is against me, no one cares about me. The school, your home, and this stupid program all stink. I'm going to run away." He does not consider that you and the members of your family have been patiently and honestly working with him for a long period of time.  The youth may demonstrate aggressive or impulsive behavior. He may throw a fit, break property, run away, lock himself in his room, yell, or swear. He may also express hostility toward those who care about him. He may say hurtful things to the resource parents. He may distance himself from the resource family. He may sulk, be silent, pout, physically remove himself from the family, run away, or stay in his room.
Other youth may react to the trigger event differently and show extreme dependence on other people, especially the resource parents and the caseworker. He may say, "I don't know how to handle this situation. I'm so upset that I don't know what to do. You have to do something to make it right for me. Solve the problem for me."  Others may regress and start behaving in old ways once again. In an emergency, a person who has quit smoking may start again; a youth who is toilet trained may start soiling himself; or a youth who has completely stopped using drugs may "get high."  Phase Three: Physically Acting Out: The youth who is experiencing a serious emergency may, in a real sense, lose control and act out physically against himself and others. If the intense emotions go unchecked or unmanaged or continue to increase, physical violence may be the result. The child may strike out at others; or he may cause physical damage to himself by cutting or burning himself, or by pulling out his hair or eyebrows.   Phase Four: Tension Reduction: Emergencies do not last forever. The child, parents, and caseworker are usually able to set a course toward resolving and managing even the most serious problems. As the youth begins to understand the situation fully and to take positive steps to cope with the emergency in a responsible constructive manner, his emotional tensions are reduced.
Managing an Emergency: Principles of Intervention There are six principles of intervention for helping youth effectively manage emergency situations. These principles will help to guide resource parents' thoughts and actions while they assist the youth to successfully resolve the situation.  Don't Panic: Panic will not help resolve the problem. In fact, panic hinders the problem resolution process. Panic is very contagious. If you allow yourself to become infected by the youth's panic, he will be in double trouble. In such a situation, not only is he upset but he recognizes through your panic reaction that his emergency is so big and so serious that it upsets you also. He fears that no one will be able to help him out of such a powerful emergency. The first rule for effectively helping youth in an emergency is not to panic and stay calm.     Recognize Alternatives: During an emergency children may think, "This is terrible! This is the end of the world. There is absolutely no way that I can get things back to normal again. I'll have to live like this forever and ever." Although the youth may honestly believe these thoughts, nothing could be further from the truth. The second guiding principle for resource parents is to remember that crises don't last forever. Resource parents should communicate thoughts such as, "Sure, everything seems botched up right now. I understand that you don't see any light at the end of the tunnel, however, we will make decisions and take actions which will help to make things better than they are now. Maybe we won't work things out to your 100% satisfaction, but we will work together to make things better."
Maintain a Helpful Attitude: When a youth is involved in a crisis, the resource parents will be most effective if they maintain a helpful attitude. In the middle of an emergency is not the time to be thinking of discipline or punishment. The successful resource parent helps the child through this difficult experience and assists the youth to regain control of himself physically, mentally, and emotionally. He needs your help to re-establish rational   thinking and effective behaviors.   Release Emotional Energy: A vital element of helping a youth through an emergency is to assist the youth to express, discharge, or drain off emotional and physical energy. The resource parent must help the youth to talk about his thoughts and feelings. The parent must not block this discharge of emotions. The youth will begin to think clearly again only after this emotional energy has been discharged. Helpful resource parents are those who maintain a non-defensive and non-judgmental attitude toward children.   During an emergency is no time to lecture the youth about the bad judgement he has made. It is not the time to put down or blame the youth. Do not tell him that he has brought all this trouble upon himself. Avoid saying, "I told you so" or asking such probing questions as, "Why did you do this?" or "Why are you so upset?" These methods of intervention are not helpful. They will block the discharge of emotions and escalate the energy.
Guidance: Resource parents who successfully help young people in crises will not impose solutions or insist on specific methods of coping or managing during the emergency. Imposing a solution upon the youth may cause his emotional energy to increase and may even provide a violent outburst. The successful resource parent will be able to gently guide the youth as he works through the pain of the emergency.  Accept the Solutions: Showing an acceptance of the youth's solutions for the emergency may be the most difficult aspect of helping him resolve the crisis. Effective solutions must not only be grounded but must also relate to the child's capabilities and needs. Through their lives, resource parents have accumulated considerable experience in managing emergencies. Perhaps you can see the solution which would quickly resolve the problem. Even so, the youth must be encouraged to struggle, work out, and achieve his own solutions. Even when the youth's solutions are not the best possible, the understanding resource parent is considerate and will make concessions for the youth's taste patterns and abilities.  As an example, consider the youth who is enraged at the bully who rides his school bus. Today the bully teased your son and humiliated him in front of his friends. Not only that, but as your son was getting off the bus, the bully tripped him, his books flew down the aisle, lunch pails clattered, and he could hear the laughter from everyone in the bus.
You know that the best way to manage this emergency is to call the transportation coordinator for the school district and report the incident; something you may choose to do anyway. But, your son was humiliated, and he feels he must do something himself to correct the situation. He has decided to confront the bully face-to-face, and if that leads to a fight, so be it. You know that if a fight were to take place, your son could end up with a bloody nose or worse. You want to protect him and make sure he doesn't get hurt, however, he insists that he must confront the bully himself. This is his solution, and he must live with the consequences of his actions. Maybe tomorrow he will cool down and see the wisdom of your position, however for tonight, his solution is to save face and not be a sissy by his friends and classmates.
Methods of Resource Parent Intervention   During the course of an emergency, resource parents have two important functions:  Being there: Knowing that you are with the youth to support him is very important. If you are there, he feels that he is not alone. I believe that a youth can face and manage just about any crisis if he knows that he is not alone.   Helping the youth think through his emergency: You
have gained a great deal of experience by living. You can loan your thoughts and ideas to the youth. Perhaps by having you think with him, he can understand and choose a successful solution, one that he might not have grasped all by himself.  The following list contains methods of intervention which resource parents can use to help children resolve emergencies:
Use effective listening skills: Listening skills were discussed in previous Chapters. Listening is critically important whenever parents assist young people in a crisis. Listening helps the youth to discharge emotional energy and regain control of thinking abilities more effectively. As the resource parent listens, clarifies, and summarizes, the youth discharges energy and talks through the problem. By talking through the problem, the youth comes to more fully understand the emergency and can begin to manage it in a positive, responsive manner. Listening is a resource parent's primary tool for helping youth manage emergencies.   Apply the methods and principles of Reality Therapy:  Help the child understand what he or she really wants and how their actions could help or hinder them. Help the youth to develop a plan. The Reality Therapy process will help the child to think clearly about the emergency and the possible consequences of their actions.
Evaluate the emergency: The resource parent must size up and evaluate the youth's behavior and reactions to the emergency. On occasion, the emergency will be resolved quickly and with few interventions by the resource parent. Sometimes, just being there as a possible resource and listening to the problem will be enough to enable the youth to reach his own solutions.  Touch: Just being near the youth sometimes has a calming, reassuring effect. A hug or a gentle touch often confirms the resource parent's concern and support. Through touch the resource parent can show that they care.
Express interest: Becoming involved and actively showing interest in the problem or the task will make it clear to the youth that you care, and the child need not feel alone. When the resource parent gets involved in doing something with a child (listening, helping with school work, or working together on a project), the parent is in an excellent position to redirect the youth to a more realistic style of thinking and/or behaving.  Show affection: Sometimes all the youth needs to regain control is an additional dose of affection. This demonstration of affection can involve both words and touch.  Give help and assistance: Some of the most violent tantrums occur when a child runs into a wall on the way to reaching an attempted goal such as completing school work, putting on make-up, or building a model. Occasionally, a youth will go to pieces when blocked by some obstacle. If the child is stopped the minute before the tantrum begins and given some help getting over that hurdle, the whole tantrum may be avoided. Appeal to the child for a behavior change based on:  Personal relationships: Look Bob, we've been through a lot together, and I thought that our relationship meant more to you than this. Let's see if there is another way of managing this so that what we've built isn't ruined.
Physical reality: Sam, I know that you're embarrassed and angry. But that guy is a big football player and a wrestler. I think that if you got into a fight with him it would be bad news.  I know that you would like to be home with your mother for Christmas and that you would also like to be here with us. But, one person simply can't be in two places at one time. I guess it's either one or the other.  Undesirable consequences of the act: Yes, Jane, I know that you are angry and hurt about what your mother said. But what do you think the long-range effect would be if you called her right now when you are so hurt and angry. You might say things that you don't really mean, and the relationship might be damaged permanently. Let's think about it some more.  The child's self-pride: Sure, she told lies about you. I know that telling all sorts of lies about her would., well... get even. But that would put you on the same level as she is. How would you feel about yourself then?
Summary:  In emergency situations or crises, the future may seem very bleak and hopeless to the youth. The resource parent can be helpful to the youth by:  Understanding and hearing the pain and hurt caused by the emergency and keeping in mind that even during the worst crisis of all time, actions can be taken to improve the current situation.  Certainly, emergencies are a threat to a child's self-esteem and cause pain and suffering, however, the emergency also offers the promise of a possible solution and an opportunity for growth.

Review Questions: Chapter 9.                
What is an emergency? _________________________
An emergency is usually accompanied by a _________________________.
Emergencies occur in three stages. List the three stages. (1)_____________________ (2)______________________ (3) _________________________.
Why is understanding the three stages important? _________________________.
What happens to children when they experience emergencies? 
Phase 1: __________________________________________________
Phase 2: __________________________________________________
 Phase 3: __________________________________________________
Phase 4: __________________________________________________
Fill in the blanks to complete the six principles of intervention: 

· Don't _________________________.
· Remember that __________________________________________________.
· Maintain a _________________________. It is not time to be thinking about discipline or punishment.
· _________________________ the youth to express or discharge _________________________.
· Do not _________________________ or _________________________ of coping or managing the emergency.
· ________________ of the youth's solutions for the emergency.
What are the two important functions resource parents have during an emergency? 
(1)_________________________, (2)_________________________.
List at lease 5 of the 8 methods of intervention:
1.____________________________
2.____________________________
3.____________________________
4.____________________________
5.____________________________
Chapter 10. Helping Children Manage
Everyone in this world, at one time or another, becomes angry. Anger is that feeling of extreme displeasure, hostility, indignation, or exasperation which we occasionally feel toward someone or something. It is a state of being that each one of us has known at one time or another. The expression of anger is highly individualized. Some of us yell or shout. Others throw things. Other people sit by themselves and do what my family calls the quiet stew. When my mother became angry, she made bread, and boy did she knead that dough. Thump...Whoosh...Bang! When mother was making her "mad bread", we knew enough to stay out of the kitchen.  Quite often, resource children become angry too. Just like any other human being, resource children may feel displeasure, hostility, or exasperation about school, friends, family relationships, or the world in general. In this Chapter, we will investigate the various aspects of human anger and identify successful management skills.
What Causes a Person to Become Angry?  Simply stated, people become angry when someone or something prohibits them from getting their needs met. According to Reality Therapy, we all act out in ways that we hope will allow us to successfully meet our needs. If someone or something prevents us from meeting our needs, one result is anger. Last week I was looking forward to attending a family picnic. This was a big event with aunts, uncles, cousins, and friends whom I had not seen for a long time. Of course, it rained on that day, so the picnic was rained out. I was angry because something (the rain) prevented me from doing something I wanted to do (see my relatives at the picnic).
We can easily understand that people feel angry when they see someone or something standing in the way of their efforts to meet their needs. Another way to understand anger is to see it as the result of failed or unmet expectations. We all have hopes or designs for having our needs met. These hopes or designs are our expectations. For instance, I need to have a clean house. I hope that this need will be achieved if everyone who lives in the house could pick up after themselves. This is my expectation.  If individuals do not fulfill my hopes or meet my expectations, I occasionally react by feeling unfaired against (someone or something is treating me unfairly). If the kids in my house do not tidy up and leave soda cans, sneakers, or crumbs lying about, my expectations are not being met. I then react with anger and a feeling that I have been unfaired against.
In a true sense, you and I anger ourselves through our expectations of what we want the people around us to do. We experience anger when someone or something has acted contrary to our should's, must's, or have to's. Anger may also be a learned, inappropriate behavior. Many people have learned to be angry as a means of masking needs and feelings. My wife tells me that when I do not get enough of her attention, I sometimes pout (a passive form of anger). I seem to be trying to get across to her the message of, "Hey, I would like you to pay some attention to me." In most cases my pouting does not get the desired results, because most people like to keep far away from an angry person.  People have also learned to use anger to mask more genuine feelings such as fear, sadness, guilt, or worthlessness. John Wayne movies provide a good example. In a typical John Wayne movie, the bad guys kill his wife, burn his farm, and carry his child off. Does John Wayne cry? No! Does he act sad? No! John Wayne gets mad and tears off on his horse to track down those bad guys. This behavior may be fine for a John Wayne movie, but it poses some problems in real life if people have learned to cover up their genuine, legitimate feelings by getting angry. One result of masked anger is that people are driven away just when the individual's need for relatedness and respect is most pressing.
Unfortunately, many children have learned to act angry when they are really feeling sad, lonely, or disappointed. Many children find it difficult to express these feelings. Instead they act angry and hope that maybe the parent will have the wisdom and compassion to look beyond the anger and understand the real, but masked feelings. Anger is a signal. The angry person is stating loudly and clearly that he is not getting his needs met, is being unfaired against, and does not deserve what is happening. Thus, the parents' task is to help the youth learn more effective methods for meeting needs. Parents who are working effectively with youth will accomplish these two goals:  They will help as the youth purposely and responsibly expresses angry feelings.  They will help the youth resolve or eliminate the anger-producing situation and develop responsible methods for meeting unmet needs.  Managing Anger Effective management of a youth's anger involves a two-step process:  Defuse the anger.  Negotiate and/or problem-solve a satisfactory solution.  When a youth is angry, his emotional energy is high. At the same time, the person's thinking or coping energy is low. The parent's strategy is to help defuse the youth's emotional energy and increase his thinking or coping skills.
Defusing Skills Assume a non-defensive attitude. Parents who successfully defuse a youth's anger will not react to that anger in a defensive or aggressive manner. A parent must remember that the youth is expressing unmet needs. They must choose to respond in a helpful way and not just react.  To defuse the youth's energies, parents could use the following communication skills: Acknowledge the youth's anger and encourage the youth to say more about that anger. Invite the child to tell you more about his angry thoughts or feelings.  Listen to what the youth has to say. Use good listening skills and summarize the thoughts and feelings being expressed. Do not be too rational or logical during the defusing stage. Let the angry person know that you are trying to understand and accept the angry thoughts and feelings by using good listening skills.  Do not interrupt or criticize the angry person.  Interruptions and criticism will only cause the youth's emotional energy level to rise. The goal at this point is to reduce that energy. Allow the youth to talk it out.  Agree with whatever percentage of truth you hear in the angry person's message. Try to see the problem from the youth's point of view, he does have a reason to be angry. Try to understand the angry feelings from the youth's perspective and let him know you can see his point of view.  Ask the youth to tell you more. Ask "How" and "What" questions such as, "What did Bill do that made you so angry?" or "How has this school problem affected you?" Avoid asking "Why" questions that only raise the youth's emotional energy level and increase angry feelings. Last week my fifteen-year-old son came home angry from school. This is how I attempted to defuse his anger.  How well did these skills work? What would you do differently? Geoff: Boy, I am really ticked off.  Me: What is going on?  Geoff:  I'm really gonna bust someone's head.  Me: OK. Tell me about it.  Geoff: That miserable Scott. I'm gonna kill'um  Me: You're obviously furious at Scott. What did he do? Geoff: He told Kelly I was talking to some girls and now she's mad and wants to break up. Me: I think that's a good reason to be angry with him. I don't blame you.  Geoff: I never squealed on him when he was dating Ashley. I could have lotsa times. Me: You were a true friend and didn't rat on him. And you're feeling let down by him right now. Geoff: Yeah. And we've been friends for a long time. Me: Being let down by a pal really hurts. Geoff: Yeah. And now Kelly's sore at me and wants to break up. Me:  So, it's a heck of a mess he's gotten you into Geoff: Yeah. What do you think I should do? How well did my defusing skills work in this situation? Would you have handled the situation differently? After the energy is defused, we are ready to enter the negotiation phase.
When defusing a youth's emotional energies:  Do:  Understand the thoughts and feelings behind the angry statement. Look at the world through the youth's eyes. You may be surprised to realize that the actions are not unfair from his or her point of view. Try to understand that another person may have a point of view different than your own. Allow this other point of view to be expressed. Use good listening skills.  Do Not:  Meet fire with fire. Do not respond to anger with anger.  Get defensive. Be logical or try to reason with the angry youth. People are simply not capable of handling logic when they are angry.  Try to point out fallacies or shortcomings in the other person's thinking. This will merely feed the fire.  Interrupt or ask probing questions. Express your personal anger currently. If you have angry feelings, save them for a later and calmer time.
Negotiating Skills   Just as having a non-defensive attitude is necessary for parents to effectively defuse a youth's anger, an understanding of the eight steps of Reality Therapy is extremely helpful during the negotiation phase. As was noted earlier, a person becomes angry when someone or something prevents him from getting his needs met. Reality Therapy has developed a process which helps youth and adults achieve need satisfaction in a responsible manner or ways that do no harm to self or others. If the goal of the negotiation phase is to arrive at a solution that will allow the youth to responsibly meet unmet (and therefore anger producing) needs, then the eight-step process of Reality Therapy will obviously be of great value.  Let me briefly review the Reality Therapy process. Step One: You have lowered the anger level and communicated a desire to work with the youth. This defusing process is essential. Do not attempt negotiation until the youth's emotional energy level has been lowered, and he can participate in the logical, reasonable negotiation process.  Next you want the youth to know that you want to meet his needs. Ask questions such as, "What do you really want? I want you to get your needs met. It is my desire to work with you so that you actually get what you really want." Help the youth say what he wants. Good listening skills must be used.  Step Two: Help the youth identify his current behavior. Ask questions such as, "What are you doing now?" Help the youth to investigate his behavior, especially around the issues that contribute to the anger. What is he doing or saying? Is he talking or being quiet? What actions or behaviors are evident?  Step Three: Resource parents should help the youth assess his current behavior. Some questions are: Is what you're doing helping or hindering your efforts to get what you want? Is the behavior against the rules of the house or the rules of society? We must help the youth to understand the effectiveness in fulfilling the needs or goals. If the behaviors are hindering the fulfillment or achievement of the youth's needs, the behaviors must be modified or discarded. The goal is for the youth to get his needs met. If the current behaviors are not working, new methods of behavior must be found.  Step Four: Plan to ensure need fulfillment. Who must do what and by when? The goal of this plan is to help the youth achieve the needs. If the needs are fulfilled, anger will no longer be necessary. The issue will be resolved.  Step Five: Get a commitment from the youth to follow through on the plan. You may have to gently remind the youth that the plan is not designed to punish, blame, or criticize. It is a way for the youth to meet his needs. Meeting needs in a responsible manner is the whole purpose of the negotiation phase.  Step Six: Do not accept excuses. Help the youth to see that excuses will only side track him from achieving the primary goal which is fulfillment of needs.  Step Seven: The negotiation phase must exclude criticism or blame. Criticism and blame will only cause the youth's emotional energy level and anger to increase again. Negotiation fails whenever criticism and blame can enter the discussion. However, the youth must be helped to understand that his actions affect how his needs will or will not be met. If he does not follow the plan, chances are his needs will not be met.  Step Eight: As noted earlier, anger may re-occur. What does the resource parent do then? Defuse and proceed through the steps of negotiation again. Never give up. Anger can be managed.
Passive Physical Restraint Passive physical restraint is the only style of restraint allowed to be used with resource children. It is the least amount of physical contact required to prevent immediate harm to the child or others. The resource parent is called upon to maintain control of the situation while using the least amount of power or force necessary.  If a child can be helped to talk out his or her anger, the resource parent will be able to control the situation without physical restraint of any kind. By talking out the anger, the child will be less inclined to act out the anger through aggressive behavior. Therefore, the most important and effective passive restraint skill a resource parent can develop is the Defuse and Negotiate Process. Use of appropriate defusing techniques will virtually eliminate the need for physical restraint of any kind.
Review Questions: Chapter 10.                
 
Anger is a feeling of extreme _________________________, _________________________ or _________________________. felt toward someone or something.
Briefly sum up the three causes of anger.
1. ___________________________________________________
2. ___________________________________________________
3. ___________________________________________________
Anger is a _____________________________. 
What is the angry person stating loudly and clearly? _________________________________.

The two resource parent goals are to help the youth _________________________angry feelings and to help the youth _________________________ or_________________________ the anger producing situation.
When a youth is angry his _________________________. energy is high and his _________________________ energy is low. Your job is to help _________________________ the emotional energy and _________________________ their coping abilities.
Defusing Skills:
Assume a _________________________ attitude.
Use these communication skills:  ____________________ the youth's anger and ___________________ him or her to say more. _________________________ to what the youth has to say.  Do not _________________________ or _________________________.  ___________________ whatever percentage of what you hear in the angry person's message.  Ask the youth to tell you more but do not use _________________________ questions.
Understanding of the ___________________ approach will be of great value to resource parents during the negotiation phase of anger management.
Summarize the 8 Steps of Reality Therapy:
1. ____________________________________________________
2. _________________________________________________
3. _________________________________________________
4. _________________________________________________
5. _________________________________________________
6. _________________________________________________
7. _________________________________________________
8. _________________________________________________
Chapter 18. Helping Children in Care Make Peace with the Past
Children in care show the scars of early neglect and abuse, they have felt rejected and have lost people they continue to miss. Their biological families remain important, even when there is infrequent contact. Children in care have two families. The biological family is often a source of sadness, anger, and confusion for the child. Children in care cannot realize their full potential without help making peace with the past. Resource parents and workers provide loving and teaching in context of the child's lifeline to their biological parent. They help the child understand why the parent was abusive or neglectful. They stop the child from blaming him/herself for mistreatment in the past. They help the child form his/her identity around the strengths of the biological family while accepting its major limitations. They give children permission to move beyond the biological family in their aspirations.
Terry: Terry is a seventeen-year-old who has been in resource care since the age of six. He was returned to his teenage mother three times, but her substance abuse continued. Terry and his two brothers were originally placed together; for several years they saw each other infrequently, but now, although they are in different resource and group homes, they manage to spend a lot of time together. Terry is a bright young person, but despite the encouragement of his resource parents, has no plans and often skips school to spend time at his mother's house. Other than his brother, Terry has few close relationships. He is an introverted, untrusting youth. In childhood, Terry had severe temper tantrums; now he has occasional "explosions" of anger at school or in his resource home, usually resulting from his feeling that he had been mistreated. Terry's biological mother continues to be overwhelmed. He and his brothers spend as much time with her as they can.
Terry's life remains dominated by the trauma of childhood rejection which shows itself in his contact with family members, his angry temper tantrums, his keeping a distance from others, and his lack of future. Terry's attempt to live physically in two different families shows us how important it is to help him make peace with the past.
Biological Family as the Lifeline The child's connection to his/her biological family is far more significant than has been recognized. Their original family is their lifeline, despite its inadequacies. This lifeline exists even for the child who had only intermittent contact with biological parents while in care. As Terry stated after an upsetting visit with his other at a shelter for the homeless, "She'll always be my mother no matter what."
For many young people, the most stable adult in their lives has been a biological parent. Consequently, in answer to the question, "Who am I?", young people often identify with that parent despite the availability of more desirable role models in the resource home, school, or elsewhere. The young person looks like the biological parent, may be temperamentally like the parent, and has feelings about family roots which are difficult to put into words. Too often workers and resource parents, hoping to reduce the pain of identification with inadequate biological parents, have not helped young people struggling with this "Who am I?" dilemma. We tend to respond with "Look at who you can become" rather than facing with them the harder problem of "Look at what you have come from."
While the child's allegiance to biological parents is not surprising, it is difficult for many workers and resource parents to accept. Sometimes our anger at the family who has hurt the child we care for makes it difficult for us to recognize their continuing importance in his/her life. Until we accept that their biological families are their lifelines, we will not be able to help young people like Terry develop a balanced view of their pasts. Without meaning to, we sometime compete with the biological family. We are better role models. We provide a more affectionate, consistent home life. Although the young person is grateful for our love, we make his/her biological parents' inadequacies more obvious. Sometimes this competition pops up when we least expect it. We need to talk about our strengths and weaknesses to enable the young person to accept the biological parents' limitations and value their special qualities.  Some young people act out the same dysfunctional role in the resource family as they did in their birth family. The child who annoyed the parent with whining and became the brunt of abuse also irritates the resource parent. The child who was the scapegoat is picked on by other children in the resource home. This is a sign that the child's lifeline to birth parents has not been recognized by the resource parents.

Why do Children in Care Fight for their Biological Parents?  Many young people who have grown up in care are very protective of their biological families and cannot tolerate any criticism of them. For some, this "blind loyalty" has been encouraged by repeated separations and consequent idealizing of the unavoidable parent. Terry's altercations in school often result from his overreaction to criticism of his parents; someone will call his mother a "junkie" and Terry will belligerently defend her. Terry's unrealistic, continuing hope for the nurturance he has not received at home comes from his protective and optimistic view of his family.
Anger at the Biological Parent On the other hand, these same young people harbor tremendous rage against their birth families. They are furious at their parent's failure to be caring, responsible adults. They feel abandoned and are angry at their parents for saddling them with all their emotional problems. Terry has great difficulty admitting his anger at his mother, in part because she is so pathetic. Instead, he is furious at the "system" for taking him away from her and keeping him apart from his brothers.  Making peace with the past means answering questions like, "Why did this happen to my family?" and "Why did this happen to me?" Making peace with the past means acknowledging both the anger at having been hurt by parents and the continuing importance of their biological families.
Biological Families Can Affect the Limit of a Child's Success   Many young people act as if their biological family established a ceiling on their future. Terry believes that he is destined for a life of marginal existence or substance abuse. This belief prevents these young people from having more success than their families. Terry views success as a criticism of his family's limitations, a kind of survivor guilt. On the other hand, not escaping the family pattern may be the only way to get back at his parents. Thus, fulfilling the parent's destiny as a failure serves the dual purpose of protecting the family and expressing anger towards them.
Often birth families have no way of giving their blessing to the child's success. In the mainstream culture, religious rituals, and high school graduation (with each step along the way) are opportunities for the family to actively encourage the adolescent to become better than he/she was. It reduces the adolescent's guilt when the parents say, essentially, "We do not need you to be just like us." Resource parents and workers cannot give this blessing on behalf of the biological parents (although their encouragement of the child's success has many other benefits). The child needs both the blessing for success from the birth family and help to overcome his/her survivor guilt from resource parents and workers who courageously confront it.
Terry was surprised to find that his resource father, who also grew up with an alcoholic parent, understood how painful it was for him to look at what he had come from. His resource father became a major supporter of the "new" Terry. He helped Terry to see his success in the future as different from the family, neither fulfilling their goals nor being limited by their failures. His resource father was able to get Terry's biological mother to attend his vocational program's graduation; everyone gave their blessing to the Terry who was taking charge of his life.
Being a Victim The scars left from losses experienced during childhood can re-emerge during adolescence. They are apparent in Terry's victim mentality; he feels that he has been cheated. When biological families have disappointed their children in the past, they behave as they will be hurt throughout their lives.  Remaining a victim is a convenient identity. The young person can justify the feeling of personal powerlessness by blaming it on rejection. The young person can attribute future lessness to victimization from society. Being a victim means the young person does not have to take the risks of defining him/herself. Being a victim means the young person does not have to rise to the challenge of trying to succeed. Being a victim means not taking responsibility for oneself. An essential part of helping children in care with "Who am I?" is enabling them to feel safe enough to succeed and take responsibility for themselves.
Resource parents and workers help children make peace with the past by enabling them to change their victim orientation.  Enabling an adolescent to make such a change requires mature resource parents and workers. They must be able to tolerate repeated moves by the child from closeness to distancing in his/her struggle to make peace with the past. They cannot blame the child's attachment to the birth parents on their own inadequacies. They must themselves value the biological family while seeing the hurt and disappointment it has inflicted the child.
Review Questions: Chapter 18.                    

The biological family is the child's _________________________.
Children in resource care often are both ____________________ of and _______________at biological parents.
Survivor guilt for the child in care means: __________________________________________________.
Having a victim mentality results in the child being able to avoid: _________________________.
In helping the child in resource care make peace with the past, the resource parent and worker must:
· recognize their own ___________________________at the child’s biological parents:

· see how, without meaning to, they are ___________________________with the child’s birth parents;

· appreciate the _____________________and the __________________of the child’s biological parents; and

· give the child permission to _________________more than the biological family.

Chapter 19.   Working with Biological Parents
Introduction, resource care is to be a temporary arrangement with the child returning to his/her own family as soon as possible. Ideally, while the child is in resource care, many supports, and family services are made available to the child's parents so they can better cope with the problems that resulted in the need for placement and resume parental responsibilities as soon as possible. In far too many cases these services and supports are unavailable or inadequate; consequently, the parents' situation changes little after placement and the child remains in resource care. As agencies and social workers attempt to address these concerns and provide more services to families, the resources parent will have increased contact with the biological parents.
Research findings suggest that the preservation and enhancement of the parent/child relationship is important to the resource child's social and emotional adjustment and is positively related to the eventual return of the child to his/her natural home. Unless the natural parents are actively involved in the process of planning for their child in resource care, the chances are great that the child will remain "adrift" in resource care, often moving from one resource home to another, confused and conflicted about his/her relationship with the parents. Such research finds have resulted in a new emphasis on visitation.  This chapter provides basic information on the topics of filial deprivation and visitation - two interrelated topics that are of importance to resource parents working with the resource child's biological parents.
Filial Deprivation Most resource parents know about separation. They understand what is termed "parental deprivation" or the reactions and behavior patterns commonly observed among children separated from their parents. Parents also have certain reactions to the separation.  Jenkins and Norman (1972, 1975) applied the term "filial deprivation" to the emotional reactions and behaviors commonly observed among parents separated from their children. While it is true that the reactions to long-term separation are highly individual, patterns have been observed. The term filial deprivation was selected because it is related to parental deprivation, a term applied to the emotional reactions and behaviors common to children separated from their parents. To work effectively with the parents of children in resource care, social workers and resource parents must understand filial deprivation.
Numerous articles in child welfare literature describe the reactions of children experiencing separation and placement. It is said that children typically move through four stages: shock, protest, despair, and adjustment. Many biological parents go through similar phases in their reactions to separation from their children. Rutter (1978) provided a vivid description of how parents feel as they struggle with the separation experience.  Stage One: Shock- Your first reaction to the loss of your child is shock. You may cry, feel shaky, and find it hard to hear what people are saying to you. You can't think of anything except the child who has been placed. You take care of the rest of the family or go to work like a sleepwalker without really knowing what you are doing. You wonder what the child is doing now. If you know where the resource home is, you may drive by just to be sure it is there. You wonder if the resource parents are taking good care of your child and doing all the things in the same manner as you did. You may think you hear the child or see him in his old room. You remember all the good times, even if there weren't very many. You try to keep busy and not think at all, but your thoughts keep coming back to that last glimpse of your child. This shock usually lasts from a few days to a few weeks. Other people may try to comfort you, but you feel distant and "outside" the rest of the world.  Stage Two: Protest - As you come out of the numbness of shock, you experience sadness, anger, and physical upset. Some people lose their appetite, others eat constantly. It may also be hard to fall asleep. You may increase your use of alcohol, cigarettes, or sleeping pills. You may find yourself suddenly tearful over nothing. You are afraid what people think of you.
You are angry at perfect strangers on the street because it is you going through this and not them. You are angry with God. If your child was placed in resource care against your wishes, and even if he wasn't, you are furious at the agency, the court, and everyone involved. You are mad at yourself and go over and over in your mind what happened to see what you could have done to make it different. You can't come up with anything, but you can't quit thinking about it either. You are angry at your child and feel he was difficult on purpose. You tell yourself you are glad he is gone and never want him back. You think how nice it is without him. Above all, you resent him for making you go through all this pain.  Many people get scared at how angry they are or feel guilty about the anger and start avoiding their child or their worker. But it is normal to feel angry when things are not the way you would like them to be. Anger sometimes helps us act to change things. When anger doesn't help, we learn to give it up and try something else to get what we want. Some people stay angry because it hurts less than the next step, which is despair.  Stage Three: Despair - When the anger is worn off, you go into the blues. You may feel you don't care about anybody or anything. It isn't worth getting up each day and nothing interests you. You may feel worthless and no good. Some people think about killing themselves; some people get ill.  If you are a single parent and all your children have been placed in resource care, you may feel desperately lonely. You don't know who you are without your children to care for, or what to do with your day since there are no meals to fix. The world seems barren and silent and you feel empty and hollow.  Some people try to get away from this despair by moving to a new city, taking on a new job, or doing things they don't usually do such as going to bars and dances. Some people feel guilty because there is less stress with the child out of the home. They find they can survive without the child but feel bad because this is true.  Stage Four: Adjustment - One day things just seem to be better. You begin eating and sleeping well again. You miss your child but now are more realistic about his being in resource care. You again pay attention to the house, your work, and the rest of the family. You get interested in keeping your agreements with your social worker. You begin to realize that you may have more time with your child now and feel better when you're with him than you did before resource care, when you were trying to handle too much. You begin to deal with the loneliness, and now you have some energy for that. (pp. 1 7-19) A parent's reaction to separation can be viewed as a grieving process, not unlike that experienced by a person grieving the death of a loved one. Ryan, et al. (1978) identified the points that should be remembered by all resource parents in their work with the parents of children in resource care.
Placement of a child in resource care triggers the natural parents' grief process. It may also trigger memories of all the previous losses to overwhelm or immobilize the natural parents.  Natural parents have usually had a heavy pattern of loss prior to the placement of their children. These losses may include the loss of a home, a job, the death of a parent, or the desertion of a spouse. When people experience many losses too close together they may lose their ability to adapt and cope.  Many natural parent behaviors which appear strange or annoying can be easily understood in terms of the grief process. At a certain stage of grief, people have difficulty remembering things and can't follow through. Does this explain the unkept apartment? Another stage of grief, the mourner becomes angry with everything. Another common response to grief is excessive drinking or other substance abuse.  It is part of the resource parents' job to help the natural parent reconnect with the child. If the grief process can go full cycle, the natural parent might disconnect, or let go and stop trying to have the child returned home.  
Visitation by Biological Parents The parent/child bond is amazingly powerful. Even if the relationship is strained by anger or guilt, its power cannot be denied or erased. A child in resource care knows he or she only has one set of biological parents; the parents never really forget the child. Even when physically separated, they continue to affect each other's feelings and behavior.  Nearly every study of resource care suggests a positive relationship between parental visits and a child's successful adjustment in resource care. This healthy adjustment helps the child to return to his or her own home. The demonstrated relationship between parental visitation and the child's adjustment and discharge should not, however, be construed as a simple cause-and-effect relationship. Visitation may not create the changes that allow the child to return home; but may rather be a manifestation of the parents' desire to be united with their child. Even if it were possible to force an uninterested parent to visit their child, it is unlikely that visits alone would lead to the child's return home.
It is during and through a face-to-face visit that biological parents and children encounter the reality of their situation and come to see more clearly what can and cannot be changed. The reasons for the placement and the separation surface once again; the parents and the child must grapple with their feelings about each other and the future of their relationship. This is not always a pleasant task, but it is a necessary one. Even when visits are emotionally upsetting for all concerned (parents, child, resource parents, and worker), the visits seem to have a long-term beneficial effect on the child. After conducting an intensive study of children in resource care, Fanshel and Shill (1978) concluded the following:  In the main, we strongly support the notion that continued contact with parents, even when the functioning of the latter is marginal, is good for most resource children. Our data suggest that total abandonment by parents is associated with evidence of emotional turmoil in the children. We can think of no greater insult to a child's personality than evidence that the parent thinks so little of the relationship with him that there is no motivation to visit and see how he is faring. Good care in the hands of loving resource parents or institutional child care staff can mitigate the insult but cannot fully compensate for it. It is our view that the child's parents continue to be significant, even when they are no longer visible to the child.
At the same time, we are saying that continued contact by parents of children who are long-term wards of the resource care system, while beneficial, is not without stress. We maintain, however, that this is a healthier than that faced by the child who must reconcile questions about his own worth as a human being with the fact of parental abandonment. In the main, children are more able to accept additional concerned and loving parental figures in their lives, with all the confusions inherent in such a situation, than to accept the loss of meaningful figures.    Research findings on the power of the parent/child relationship have caused many child welfare experts and judges to rethink decisions and policies that prohibit visitation by the biological parents even in cases where the parent’s rights have been terminated. Even when the parents' inability to care for a child has been proven in court, good arguments can be made for retaining some form of visitation privilege. This issue has also affected professional and judicial thought in adoption. For example, the emerging concept of "open adoption" recognizes the importance of maintaining the biological parent/child relationship even after the child has been legally adopted. An "open adoption" arrangement can be especially helpful to an older child who enters an adoptive home after having lived with his or her biological parent(s) for several years.
Parry (1975) explains that there are many reasons why parental visitation is important to a child in resource care. These reasons include:
The child will miss the birth parents deeply, no matter how troubled or difficult they were. They are his roots to his past. When he is separated from them, he feels that he has lost a part of himself. Continued contact with the birth parents has an ameliorative effect on the otherwise detrimental consequences of long-term resource care.  Continued contact with the birth parents gives the child an opportunity to see his parents realistically and rationally and dispel highly irrational feelings and images.  Visits help to calm some of the child's irrational separation fears; fears such as the parents are dead, the parents placed the child because they hated him, or that he was unimportant to the parents, etc.  Visits may be therapeutic for the birth parents if the worker uses the visits to help the them be better parents and to bring out their "best" when they are with the child.
Visitation is essential if a child is to be returned to his family. A child will experience innumerable problems if he is returned to a family where he has become a stranger. Of course, parental contact and involvement have their problems also. It is because of these common problems that some agency workers and resource parents are less than enthusiastic about efforts to increase parental involvement. We argue that, despite the existence of associate problems, visiting is of the utmost importance. This point is reflected in a statement by Parry (1975): Parental visitation can be problematic. Visits may be characterized by interpersonal stress. There are children who are overwhelmed by anxiety each time they see their parents. Some are upset by their parents' unpredictable or disturbed behavior. Some children may become extremely unhappy and difficult to handle after visits. There are parents who may be hostile toward and critical of their children or the resource parents. Some will be argumentative, uncooperative, or unpredictable. A few may even try to sabotage the work of resource parents and the agency. Nevertheless, both despite these problems and because of them, I must stress how very important it is for agencies to give full value to the important benefits that derive from parent/child contact against the various problems, ranging from administrative to psychological, that such visiting creates. A child who has recently been placed may become particularly upset after a parental visit. The response to this must be to work with the child and his parent, not to eliminate the visits. A parent may demonstrate his reluctance to visit by canceling appointments or arriving late. The response to this must be to reach out to these parents, to explain why their visits are so critical, to offer any assistance that will facilitate the visits, not to ignore the parents. A parent's manner or behavior may be considered dangerous to the child. The response to this must be a skilled explanation about why such behavior is unacceptable and the development of a contract between the worker and parent specifying what behaviors are not acceptable if contact is to occur, not to unilaterally terminate the parent's right to visit. A parent may request longer visits, evening visits outside of the agency office or resource home, or visits on weekends and holidays to the parents' home. The response to these requests must be a serious discussion between the parent and the worker, where the benefits and problems are weighed, and a mutual decision agreed upon, not a dismissal out of hand because "it's never been done before" or "it's against the agency policy." 
It is often hard for resource parents to understand or believe that a disruptive visit is a therapeutic event. The resource parents must understand the importance of parental contact and involvement. Resource parents must overcome any tendency to reject the biological parents. Liberman (1979) explained that a rejection of the biological parents by the resource parents is really a rejection of the resource child.  Resource parents do not have an easy job. They must relate not only to the child, the agency, and its changing workers, but to the natural parents, who may be difficult, disturbed, and inconsiderate. The natural parents threaten the resource parents' status; often after a visit the child's behavior deteriorates. Although the child's behavior does indeed become worse, the reason is that the visits brings back painful feelings. But it is better for the child to feel and work through them than to make-believe. Parents represent a child's roots and identity, and the tenacity with which children identify with and idealize even extremely bad parents may disturb the resource parents or other adults who work with them. But one should a/ways remember that in children's eyes, those who devalue or criticize their parents are also devaluating and criticizing them. 
Ryan, et al. (1978) have made several pertinent observations on the resource parents' role in working with the biological or natural parents. It is part of the job responsibility of the resource parents, in cooperation with the worker, to develop reasonable rules around visits with the birth parents to assure that the child has maximum contact with the birth family but that the visits are minimally disruptive. Although visits with the natural family may precipitate crisis, these crises may sometimes be growth producing for the child and the natural parents. The resource family needs to develop tactful ways of sharing the child's progress with the natural family When appropriate, resource parents may actually teach or model more appropriate behavior with the child so that the birth parent is provided with new alternatives. When resource parents recognize that many of the natural parents' problems are a result of their unhappy childhood experiences, it becomes easier to feel empathy and compassion for the natural parents. Resource parents can cooperate with the social worker's efforts by suggesting appropriate community resources to natural parents.
Many natural families suffer from a lack of resources. One of the roles of resource parents is to be an advocate for families in the community so that resources will be available for them.  The interactions between natural parents and resource children observed in the resource home are not necessarily indicative of the real relationship. Discomfort may be experienced by the birth parent while being observed and may make the birth parent behave defensively or inappropriately.  Many resource parents eventually receive the same sort of personal satisfaction from working with natural parents and watching adults grow and develop as they do from working with resource children. The biological parents' ongoing involvement is a key element in successful resource care. The resource parents can do many things to increase parental involvement. Ryan, et al. (1978) offered several suggestions. Include the natural parents in such activities as:  School conferences  Clothes shopping  Planning for the child's behavior change   "Parents' Night" at the child's club  Decisions on what toys or equipment the child wants  Help the child with activities involving the birth family such as:  making a birthday cake for a family member  giving birthday party for natural mother/father  making or buying gifts for natural parents  exchanging photos of child with birth family  sharing school grades, awards, etc. with birth family  writing letters or notes to natural parents and relatives  remembering Mother's Day and Father's Day   maintaining contact with siblings in other resource homes
Other: Involve natural parents in child care tasks when the natural parents are visiting in the resource home (such as bathing, feeding, reading stories, tucking in bed) Ask natural parents about schedules, food preferences, etc. of the child Attend parent education classes with birth family Suggest resources for housing, clothing, transportation, etc.  Invite biological parents to dinner   Assist with transportation for visitation between parents and child   Give the birth parents a birthday or Christmas gift from you in addition to ones from the child   Assist the natural parent to make a "family tree" for the child   Work with the birth family to make a scrapbook of photos and mementos for the child   Offer genuine praise or compliments freely   Locate a volunteer buddy to help the birth parent with transportation, take him or her out for coffee, etc.
Review Questions: Chapter 19.             
 
Filial or family deprivation refers to the _______________ and _____________ commonly observed among parents separated from their children.

Are the following statements about visitation true or false? (T/F)
____
Even when physically separated, the parent/child bond continues to affect feelings and behavior.
____
Visitation alone will lead to a child's return home.
____ 
Visitation allows the parent and child to see more clearly what can and cannot be changed.
____     Visitations that are emotionally upsetting have no long-term benefits for children.
____     It is easier for children to accept additional parental figures in their lives than to accept the loss of a meaningful figure.
____
No matter how troubled parents are, children miss them deeply.
____
Continued contact with parents make children view their situation unrealistically.
____
Visits can calm irrational separation fears.
____
Visits are not necessary if children are to return to live with their parents.
List three problems often associated with visitation:
1. _____________________________
2. ______________________________
3. ______________________________
One should always remember that in children's eyes, those who devalue and criticize their parents are also ___________________________.
Check (√) appropriate resource parent roles and functions regarding visitation:
____ develop reasonable rules
____ understand that crises may produce growth
____ accept everything and anything a parent does during visitation
____ tactfully share children's progress
____ teach or model effective parenting when appropriate
____ become the parent's counselor
____ suggest community resources
____ understand that parents may behave defensively in the unnatural setting of a visit
____ give the biological parent anything he or she wants
List three of your own ideas for working with biological parents and increasing their involvement with their children.
1. ____________________________________________________
2. _____________________________________________________
3. _____________________________________________________
Chapter 20. The Role of Resource Parents: Members of a Professional Team      Resource Parents' Role in the Resource Care System   If you want to start a lively discussion ask representatives of the resource care system (administrators, caseworkers, and resource parents): "What is the role of resource parents?" Responses may include: staff, volunteer, vendor, client or colleague. With all these possibilities, it is reasonable to expect that resource parents will be able to do their jobs only if their roles and responsibilities are adequately defined and clearly understood by all members of the system.
It is difficult to:  Recruit someone if you cannot tell them what you want them to do; Train someone if you are not sure what responsibilities they will have or skills they will need; and,  Work with someone if you cannot distinguish your responsibilities from theirs.
A resource parent cannot be treated as a colleague one day; a client the next day, and then consistently perform well. Since the resource care system does not need additional clients, a more professional and helping role is needed for resource parents.    The complex nature of the role of resource parents emerges from many issues:  There is a difference between what is expected from resource parents (i.e., for them to perform as professionals to care for children with multiple needs and problems) and how they are treated (i.e., not being supplied information about a child because of confidentiality rules);  The rights and responsibilities usually extended to resource parents may vary not only from agency to agency but also within the same agency. For example: Do resource parents have the right to participate in all decisions that affect that child?;  The legal rights of resource parents are changing as a result of court decisions and agency policy;  Permanency planning efforts have more clearly defined the goal for the child-in-care and the resource parents' responsibility in reaching that goal; and  Resource parents' responsibility in caring and planning for the child is increasing as the social worker's responsibility is shifting towards working more closely with the child's parents.
A Model for Working Together  
One way of defining both the role and relationship of resource parents and social workers is as members of a professional team. We must be careful not to allow "team" to become a jargon label for a relationship that is difficult to conceptualize. You've probably been a member of several different types of teams. Take a minute to think about them. What comes to mind when you think about participating on a team? Does your description include: supportive, challenging, enjoyable, interdependent, or collaborative? For most people the concept of team touches many images in a variety of settings.
What makes a group of individuals a team? One definition is that a team is a group of people who possess individual expertise; who are responsible for making individual decisions; who hold a common purpose; and who meet to communicate, share, and consolidate knowledge from which plans are made, future decisions are influenced, and actions are determined.  Breaking the definition into parts helps us to further identify teamwork characteristics. What is the individual expertise brought to the team by the resource parents? Many are experienced parents or have worked to develop parenting skills. They can create the healthy environment for a child to grow and develop. Resource parents gain a day-to-day knowledge of the child's strengths, needs, skills, abilities, and behaviors. They develop the skills to work with specific problems and to help the child in care overcome the experiences of separation and loss. Resource parents can create the therapeutic environment that helps the child overcome developmental traumas and learn ways to bond with supportive adults. They help to preserve the child's personal history and develop continuity of memories and events. Their expertise is the key in assessing the child's needs and developing a case plan to meet the child's requirements for healthy development.
Most individual decisions will occur in areas of individual expertise. Resource parents will supervise the daily activities of the child and their home. Separating the decisions that can be individual from those that must be shared may be difficult. When the team can benefit from sharing skills or expertise, decisions that may be made independently should be reevaluated, so the other members of the team can be included. The interdependence of the team requires that decisions that will affect the plan for a child or have an impact on the permanency goal are shared. It is from each individual plan and goal that common purpose develops. The child's plan, as a game plan for any team, provides the general outline and direction for activities of both the resource parent and caseworker.
Does Defining a Team Create One?  We can wish that issuing certificates of team memberships would make a team but, of course, it's not that easy. Most teams will need to struggle and practice to perform as a cohesive unit. There are predictable stages of group development that help us understand how individuals become a team: Forming: In this stage people are coming together, getting to know one another, setting expectations, beginning to identify with one another, and sharing ideas and goals.  Storming: In this stage people share differences, individual roles are identified, leaders emerge, members try to find their own place, and individuals may challenge or confront other members, occasionally attacking people or ideas.  Norming: In this stage methods of working together are defined, tasks are identified and assigned, members develop rules to work together and make decisions, the common purpose is clearly defined, goals are mutually agreed upon, and members begin achieving the defined goals.  Performing: In this stage team members communicate effectively about plans, tasks, and problem-solving; responsibilities are well-defined and can be changed without setting-back performance; and there is open sharing of support and differences.
Frequently, time is not taken to complete the stages of team develop before social workers and resource parents are expected to work as a performing team. Think about the social worker/resource parent teams in which you participate. How did you form and norm before you were asked to perform? Did you go through the storming stage? Unfortunately, even teams that are performing may be set back to an earlier stage by unresolved differences or changes in membership.  Read the following skit and think about the teamwork between the social worker and resource parent.
If a Woman's Place is in the Home, why am I Always in the Car?  Resource Mother: "Hello, Mrs. Johnson, this is Mrs. Reed. I'm calling to let you know they have scheduled a speech therapy appointment for Robbie tomorrow and I can't take him. With all the things I have to do for Robbie now and for the other two children placed in my home, I simply can't do any more!"  Social Worker: "Aren't these things you thought you would be doing as a resource parent?"    Resource Mother: "Look I signed-up to be a resource parent, not a taxi driver; in addition to the three children in care, I have a teenage son, a husband, and a home to care for - plus I work three mornings each week. If anything, else has to be done for Robbie, you'll have to do it."  Social Worker: "Mrs. Reed, let's look at what's happening. We've started arguing with one another and stopped trying to solve the problem. I know I've only had Robbie's case for a couple of months and he has been with you for over a year. You certainly have done many things for him since he's been with you. That's why he is doing so well in your home. It's all the love and care your family gives him. Because Robbie feels so safe and secure with you, he's been able to develop so much in the past year. I'm sure you wouldn't have wanted your son to go to a therapist with someone else. Can't we work this out?"  Resource Mother: "It is true that Robbie knows we will care for him, however, right now I simply cannot take on one more activity."  If you were a member of this team, how would you feel? What ideas do you have for solving the problem? The problem is not only finding a way to the therapist for Robbie, but also rests with the team's performance. The team in this skit has several characteristics of an unproductive team: lack of communication, inactive listening, attack of ideas and people, blame of members rather than shared responsibility, and team member turnover.  Think of a way you could rewrite the skit using the following characteristics of a productive team: involvement, shared responsibility, active listening, trust, caring, flexible-structure, and the use of resources.  The greater impact of the teamwork relationship between the social worker and resource parent is on the child and the child's family. Both the agency and the resource parents have decision-making responsibility for the child in care. When they have unresolved conflicts, the child is the loser.
Review Questions: Chapter 20.                

1. List some of the possible roles of resource parent:
2. List four words that indicate team participation:
3. Describe what makes a group of individuals a team:
4. List the predictable stages of team development:
5. List the characteristics of an unproductive team:
6. List the characteristics of a productive team:             
Name(s) of Resource Parent(s) that completed this open book training and date of completion.

________________________________________________   ______________________________________________   __________________

              Resource Parent 





Resource Parent



Date

Signed: __________________________________________________   Signed:_____________________________________________
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